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ABSTRACT

Culturally Responsive School Leadership in Catholic Education:
Practices to Improve Tuition Assistance and Community Outreach for Latino Families

by

Michel-Anthony Castillo
Recent demographic trends indicate that the number of young Latino Catholics in the United
States is increasing. In response, educators and researchers have examined the Catholic school
experience of Latino families as a means to provide meaningful support for this growing
constituency amid broader enrollment declines and related challenges of fiscal viability. Within
this context, this study examined the leadership practices of Catholic secondary school leaders in
relation to the development of tuition assistance policies and community outreach efforts
intended to serve Latino families. Utilizing a theoretical frame consisting of Catholic Social
Teaching (CST) and Culturally Responsive School Leadership (CRSL), this study employed an
explanatory mixed-methods design. Quantitative data emerged from a cross-sectional survey,
which was distributed to Catholic secondary school administrators within the Archdiocese of Los
Angeles. Semi-structured interviews allowed for the collection of qualitative data, which
constituted two case studies representing a spectrum of demographic characteristics within the
Archdiocese of Los Angeles.
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The findings of this study indicate that Catholic school leaders view the principles of
Catholic Social Teaching and Culturally Responsive School Leadership as influential to their
roles as school leaders. However, the frequency with which Catholic school leaders employ
culturally responsive leadership practices to address Latino families is varied and inconsistent.
The research data also indicate a higher frequency of culturally responsive leadership practices
among specific demographic subgroups including Latino leaders, leaders with an advanced
Spanish-speaking proficiency, and those who work at schools in which a majority of the student
body consists of Latino students.
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CHAPTER 1
INTRODUCTION
Background to the Problem
The history of Catholic education in the United States has largely been defined by a
commitment to serve marginalized communities. In fact, the first Catholic schools in the United
States emerged in the mid-19th century within working class Italian, Irish, and Polish Catholic
neighborhoods. These European immigrant communities established parish schools as a means to
maintain their culture and religion in the face of a public-school system that upheld a curriculum
steeped in Protestantism (Buetow, 1970). The first Catholic schools, therefore, were intended to
provide educational opportunities that would uphold the culture and identity of immigrant
children.
As a result, the wave of immigration from southern and central Europe during the late19th and early-20th centuries marked the beginning of a steady period of growth for Catholic
education in the United States. The number of Catholic schools and total enrollment continued to
grow through the first half of the 20th century, with enrollment reaching an all-time high in 1965
(Walch, 2003). At this peak, 5.6 million students attended Catholic schools, which accounted for
12% of all K-12 pupils in the United States (Hunt, 2005).
Subsequently, a series of demographic shifts in American society marked the beginning
of substantial changes in Catholic school enrollment. Most prominently, the processes of
suburbanization transformed the urban communities that many Catholic schools served. Many of
the original European immigrant families who enrolled their children in Catholic schools
increasingly left their urban enclaves for life in American suburbs. In turn, a new wave of
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immigration from Latin America ushered in a new community of Catholic parishioners who have
found a home in U.S. cities. Increasingly, however, these new immigrants have come from less
affluent Catholic nations without a tradition of Catholic education (Meyer, 2007). This lack of
familiarity with a parochial system has ultimately resulted in reluctance on the part of parents to
enroll their children in Catholic schools, especially considering the increasingly high tuition rates
of parochial schools. As a result, Catholic schools have experienced a steady and consistent
enrollment decline since 1965 (Walch, 2003).
Consequently, many Catholic schools in the United States are currently struggling to
remain open as a result of fiscal pressures. Most prominently, declining enrollment is a
considerable challenge for many Catholic schools given the widespread tuition-based model of
school finance (James, 2007). Specifically, declining enrollment results in decreased tuition
remittance, which in turn limits the financial resources available for school operational expenses.
In addition, Catholic schools have experienced a marked increase in expenses resulting from a
decline in the number of religious serving as teachers. From 1965-2006, for example, the number
of female religious serving at Catholic schools declined from 180,000 to 68,000, a difference of
62% (Meyer, 2007). The requisite increase in the number of lay teachers employed at Catholic
schools has ultimately resulted in higher operating costs and an increased reliance upon tuition
revenue, fundraising, and endowment funds (Baxter, 2012). As a result, the number of parochial
schools in the United States has fallen from over 13,000 to 6,289 between 1960 and 2019,
despite a growing Catholic population (McDonald & Schultz, 2019; Meyer, 2007).
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Latino Enrollment in Catholic Schools
At the time Catholic schools in the United States had reached a peak enrollment, the
number of Latino Catholics amounted to only 5% of the total U.S. Catholic population. Since the
mid-20th century, however, the number of Latino Catholics in the U.S. has increased rapidly. In
2016, more than 40% of all Catholics in the United States were Latino, which also amounted to
60% of all American Catholics under the age of 18 (Ospino & Weitzel-O’Neill, 2016a). While
this seemingly represents a great opportunity for Catholic schools to increase total enrollment,
recent trends indicate that few Latinos actually choose to attend Catholic schools. During the
2014-2015 academic year, the total Latino school age population amounted to approximately
12.4 million nationwide. Of this total, only 2.3% (296,203) were enrolled in Catholic schools
(Ospino & Weitzel-O’Neill, 2016a).
A series of factors have contributed to this lack of enrollment on the part of Latino
families. To begin, Catholic churches nationwide have witnessed a decline in parish life among
all Catholic families, Latinos included (Ospino & Weitzel-O’Neill, 2016a). This limited
community engagement is likely to decrease the odds of families enrolling their children in a
Catholic school. Moreover, recent scandals, most devastatingly those caused by the sexual abuse
of children by clergy, have undoubtedly had a negative influence on the perception of Catholic
education. Lastly, the cost of a Catholic education has hindered enrollment for many Latino
families whose economic status often plays a more significant role than religion in their choice
of Catholic education, or lack thereof (Louie & Holdaway, 2009).
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Statement of the Problem
Recent studies have suggested that Catholic school leaders should address the financial
needs of Latino families in overcoming their struggle to afford Catholic schools (Baxter, 2012;
Louie & Holdaway, 2009). Additionally, there is evidence that Catholic school leaders perceive
this as an important task for the future of Catholic education, both in terms of mission and
viability (Ospino & Weitzel-O’Neill, 2016a). As a result, educational researchers have also
identified the predominant financial models and policies currently in use within Catholic schools
(James, 2007). While one goal of this preliminary analysis was to increase accessibility to
Catholic education, the total enrollment in Catholic schools in the United States has nonetheless
continued to decline over the last fifty years (Hunt, 2005; McDonald & Schultz, 2019; Meyer,
2007; Walch, 2003). In response, more recent studies have emphasized the need for community
outreach efforts tailored specifically for the Latino community (Corpora & Fraga, 2016; Darder,
2016; Ospino & Weitzel-O’Neill, 2016a). Considering a framework of Catholic Social Teaching
(CST) and Culturally Responsive School Leadership (CRSL), however, one must consider the
extent to which such efforts are meaningfully engaging the Latino community. In particular, an
area for further research includes the extent to which leadership practices embody cultural
principles that facilitate the implementation of financial models and community outreach that
increase access to Catholic schools for Latino families.
Both educational researchers and school leaders have cited financial policies and
outreach efforts as a means to ensure the viability of Catholic schools. In light of the
demographic shifts that have taken place within Catholic education, it is also clear that such
practices have been developed in order to increase the accessibility of Catholic education. In this
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regard, many Catholic school educators are aiming to uphold a historical tie to social justice by
ensuring accessibility for all those who desire an education in Catholic schools. School leaders
have also begun to develop more culturally responsive policies surrounding financial assistance
for Latino families.
The manner and effect of these efforts, however, is still largely unknown. Recent
educational research does highlight a need adapt leadership practices for more meaningful
engagement with Latino families, but there is only minimal documentation of such behavior in
practice. Consequently, a comprehensive examination of current leadership trends within one
Archdiocese stands to shed light on the current state of Catholic school accessibility and
engagement for Latino families.
Research Questions
Given aforementioned demographic and fiscal trends within Catholic education, it is
important to specifically consider tuition assistance policies and community outreach efforts
among Catholic schools. This is of particular significance since a net decline in enrollment
threatens the ability of Catholic schools to serve all students, especially the growing proportion
of students of color who attend Catholic schools. By extension, the principles of Catholic Social
Teaching and Culturally Responsive School Leadership constitute a theoretical framework that
stands to illuminate the extent to which current Catholic school leadership practices are aligned
to a commitment to serve historically marginalized communities. As such, this research study
attempted to address the following questions:
1. What are the current leadership practices employed to increase accessibility and
engagement of Latino families in Catholic High Schools in Los Angeles?
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2. In what ways do Catholic High School leaders embody the tenets of Catholic Social
Teaching to increase accessibility and engagement for Latino families?
3. In what ways do Catholic High School leaders embody the principles of Culturally
Responsive School Leadership to increase accessibility and engagement for Latino
families?
Within these research questions, “accessibility” and “engagement” represent key research
terms, which are operationally defined. “Accessibility” refers to the manner and extent to which
tuition assistance policies are developed and implemented by Catholic secondary school leaders
to increase the affordability of Catholic education and subsequently facilitate student enrollment.
“Engagement” refers to active and sustained parent and student participation in school events
and programs resulting from community outreach efforts developed and implemented by
Catholic secondary school leaders.
Purpose
The purpose of this study was to examine the leadership practices of Catholic secondary
school leaders in relation to the development of tuition assistance policies and community
outreach efforts for Latino families. This topic is relevant and timely given that Latino families
have been couched as a way to save Catholic school enrollment. In response, research suggests
that Catholic school leaders have begun to develop more culturally responsive policies
surrounding tuition assistance and community outreach for Latino families (Huchting,
Cunningham, Aldana, & Ruiz, 2017; Ospino & Weitzel-O’Neill, 2016a; University of Notre
Dame, 2009). Still, little is known regarding the manner and effect of this policy implementation.
As a result, this study aimed to identify the extent to which Catholic school leadership practices
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reflect and embody meaningful elements of engagement with Latino families. This analysis
included the degree to which Catholic school leaders perceive their schools to be accessible for
Latino families with respect to current tuition assistance policies and community outreach
practices. In addition, this study included an examination of the relationship between Catholic
Social Teaching, Culturally Responsive School Leadership, and engagement among Latino
families resulting from tuition assistance policies and community outreach.
Significance
This research is intended to illuminate best practices that strengthen dialogue between
Catholic school leaders and Latino families. By extension, this study stands to shed light on
culturally responsive tuition assistance policies and outreach efforts that function to increase the
accessibility of Catholic schools, not only within the Archdiocese of Los Angeles, but also in
dioceses across the nation. By engaging in such practices, Catholic school leaders have immense
potential to revive and expand upon a tradition of service for all. While this seemingly presents a
universal benefit to all students, it poses a particularly promising opportunity for the large
number of Latino students in this country who have not been fully embraced by Catholic schools.
Theoretical Framework
This research was grounded in a theoretical framework that combines elements of
Catholic Social Teaching (CST) and Culturally Responsive School Leadership (CRSL). Catholic
Social Teaching (Bradley-Levine & Carr, 2015; Massaro, 2011) referred to a series of principles
that prompt individuals to seek equity and justice in all incidence of social, political, and
economic institutions. Informed by the catechism of the Catholic church, as well as encyclicals
and letters written by popes, CST encapsulates a worldview that is paramount within Catholic
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education. Specifically, Catholic Social Teaching upholds solidarity, the life and dignity of the
human person, and a preferential option for the poor and marginalized. Within the context of
Catholic education, school leaders are therefore tasked with upholding these principles
particularly in their relationship with students and parents. In a related manner, Culturally
Responsive School Leadership (Khalifa, 2018; Khalifa, Gooden, & Davis, 2016) referred to the
ability of school leaders to create school contexts and curriculum that responds effectively to the
educational, social, political, and cultural needs of students and parents of color. In practice,
CRSL called upon educational leaders to engage in critical self-reflection, develop culturally
responsive teachers, create inclusive school environments, and engage students and parents in
community contexts.
Consequently, a theoretical frame that combines elements of Catholic Social Teaching
and Culturally Responsive School Leadership targeted the manner in which educators employ
institutional practices to uphold the inherent rights and agency of students and parents of color.
More specifically, this theoretical frame allowed for an examination of the extent and manner in
which ideology and perceptions of race, ethnicity and class influence Catholic school leadership
and Latino families.
Design and Methodology
This investigation employed an explanatory mixed-methods design (Creswell, 2014). As
a QUAN-Qual mixed-methods study, quantitative data were collected through a cross-sectional
survey, which was distributed to Catholic secondary school leaders via purposive sampling.
Survey participants included Catholic secondary school lead administrators from the
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Archdiocese of Los Angeles (ADLA). Within this context, lead administrators included
principals and heads of school.
Subsequently, qualitative data were collected through semi-structured interviews as a
means to elaborate on the quantitative results. These interviews constituted leadership case
studies of two high schools within the Archdiocese of Los Angeles (Yin, 2009). Specifically, the
two case studies were selected to represent a variety of leadership practices currently employed
at demographically diverse high schools within the Archdiocese of Los Angeles. The first case
study represented a small urban Catholic high school in which 98% of the student body consisted
of Latino students. The second case study represented a large Catholic high school located in a
suburban setting in which 34% of the student body consisted of Latino students. For each case
study, the principal and the director of marketing and outreach were interviewed given their
direct involvement in the development of tuition assistance and community outreach policies.
Marketing materials, such as school profiles and websites, provided additional data related to
school demographics and the tuition assistance policies and outreach efforts that were employed
at each high school. This qualitative data served to incorporate more specific participant voices
into the research findings, which allowed for a more thorough analysis of data (Hatch, 2002).
Limitations and Delimitations
Limitations
The design of this study allowed for self-reported data, which functioned as a limitation
of this research. Once again, the intent of this study was to examine leadership practices among
Catholic secondary school leaders with respect to tuition assistance policies and community
outreach. Ultimately, however, the research participants reported on their own leadership
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practices, which may have affected the manner in which they responded to both survey and
interview questions.
In addition, this research was limited by a low survey response rate. Given that the
Archdiocese of Los Angeles (ADLA) was chosen as the study’s context, the sample of
participants stood to represent a diversity of perceptions and experience that would not be
present had a smaller context been chosen. Nevertheless, the survey sample size (N = 22)
represented only 44% of all potential participants. As a result, the research findings were not
generalizable to ADLA leadership at large.
In addition, my positionality as a researcher and professional was sure to have informed
and perhaps introduced bias into my interaction with research participants and my subsequent
interpretation of data. I have spent the last 15 years serving Catholic schools within the
Archdiocese of Los Angeles. Within this time, I have worked at two diocesan high schools in a
variety of teaching and administrative positions including director of communications, dean of
curriculum, assistant principal of curriculum and instruction, and vice principal. Moreover, I
attended Catholic high school, having experienced life as a Latino student within the
Archdiocese of Los Angeles. To compensate for my connection to the topic, the survey and
interview protocols were grounded in existing research related to tuition assistance policies,
outreach efforts, Catholic Social Teaching, and Culturally Responsive School Leadership. My
aim was to ensure that the collection of data was focused on the relevant research as opposed to
any professional relationship that may exist between the research participants and myself.
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Delimitations
The design of this research study also included purposive sampling, which may have
affected the research findings. Specifically, this study aimed to examine the perceptions and
practices of Catholic secondary school leaders within the Archdiocese of Los Angeles. As a
result, the potential pool of survey participants was limited to the 50 current high school sitebased lead administrators serving within the Archdiocese. This study did not explore the
leadership practices of Catholic elementary school leaders or high school leaders from other
dioceses. In addition, this study only qualitatively measured the perceptions and practices of
Catholic school leaders currently serving in positions other than that of a lead administrator.
Definition of Terms
Accessibility: The manner and extent to which tuition assistance policies are developed
and implemented by Catholic secondary school principals to increase the affordability of
Catholic education and subsequently facilitate student enrollment.
Engagement: Parent and student participation in school events and programs resulting
from community outreach efforts developed and implemented by Catholic secondary school
principals.
Tuition Assistance Policies: Site-level policies that inform the granting of tuition
assistance including negotiated tuition rates, merit and need-based scholarships, foundation
grants, and partnerships with private tuition management firms/foundations.
Catholic Secondary School Leader: Lead site-based Catholic secondary school
administrator who facilitates the development of the school’s curricular, co-curricular, and
spiritual programing and policies. Additional responsibilities include the development (either
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independently or in partnership with other school leaders) of community outreach and tuition
assistance programs and policies for current and prospective families. Specific leadership titles
may include principal or head of school.
Community Outreach: The organized effort of Catholic school leaders to communicate
and collaborate with prospective and current students and parents regarding the academic and
extracurricular opportunities present within a school.
Culturally Responsive School Leadership: The ability of school leaders to respond
effectively to the educational, social, political, and cultural needs of student and parents of color
through critical self-reflection, the development of culturally responsive teachers, the creation of
inclusive school environments, and engagement with students and parents in community contexts
(Khalifa, 2018; Khalifa et al., 2016).
Organization of Dissertation
This dissertation is organized into five chapters. Chapter 1 provided a brief overview of
the historical context of the study, the research questions, purpose and significance of the study,
theoretical framework, and design and methodology. Chapter 2 provides a review of the
literature and a more thorough discussion of Catholic Social Teaching and Culturally Responsive
School Leadership as the study’s theoretical framework. Chapter 3 includes a detailed outline of
the research design and methodology including research procedures for the collection and
analysis of data. Chapter 4 presents the analysis of survey data and emergent themes and key
findings from semi-structured interviews. Lastly, Chapter 5 consists of a discussion of the
research findings including implications for current Catholic school leaders and areas for further
research.
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CHAPTER 2
LITERATURE REVIEW
This study aimed to explore the leadership practices of Catholic secondary school leaders
in relation to the development of tuition assistance policies and community outreach efforts for
Latino families. As a result, the following literature review began with an examination of the
historical context of Catholic education in the United States including growth among Catholic
schools in addition to the subsequent enrollment decline that began in the mid-20th century. In
turn, this review examined the related demographic shifts and increased fiscal pressures
experienced within Catholic schools in addition to enrollment trends among Latinos. In turn, the
review included an examination of a theoretical framework consisting of Catholic Social
Teaching and Culturally Responsive School Leadership. Given this analytical lens, pertinent
topics related to this research study were reviewed including predominant Catholic school
financial models, tuition assistance policies, and the experience of Latino students and families
who choose to attend Catholic schools. Finally, the review ended with a discussion of current
practices and trends of Catholic school leadership as they specifically relate to the topics of
tuition assistance and community outreach for Latino families.
Background and Historical Context
Catholic schools in the United States were first established in the mid-19th century by
and for working-class immigrant communities. Throughout this era, Catholic schools were
dedicated to the sheer protection of the Catholic faith, and by extension, the rights and liberties
of individual Catholics. Facing a Protestant majority, many Catholics were subject to
discrimination given that the burgeoning public-school system in the 1800s was infused with
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Protestant norms and values (Buetow, 1970, Baker & Riordan, 1998; Walch, 2003). As a result,
the mission of Catholic schools throughout this early history was simply to provide a safe and
tolerant learning environment for Catholic students, particularly the growing number of Irish,
Italian, and Polish immigrant children living in the United States. This period marked a wave of
growth in Catholic education that established it as a significant and viable alternative to public
school for Catholic students.
From the mid-19th century through the mid-20th century, Catholic school educators
worked to secure the large-scale organization of their educational system in the United States.
This effort included the establishment of the first national professional organizations dedicated to
Catholic education as well as the pursuit of various administrative models to ensure the growth
of Catholic schools nationwide (Walch, 2003). Ultimately, this growth became a reality with
dioceses across the country experiencing steady increases in enrollment through 1965. At this
point, 5.6 million students attended Catholic schools, accounting for 12% of all K-12 pupils in
the United States (Hunt, 2005).
By the mid-20th century, however, Catholic schools in the United States had largely
undergone a transformation that rendered them more similar to public schools. While Catholic
schools were originally established to preserve cultural elements of immigrant communities such
as linguistic and religious traditions, this focus of education had largely disappeared by the
1950s. English became the primary language of instruction and most Catholic schools mirrored
their public school counterparts in terms of organization and policies (Louie & Holdaway, 2009).
It was during this same period that many second and third generation Catholic parents,
particularly Italian, Irish, and Polish Catholics, were moving from urban centers into suburbs.
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This was accompanied by the increasingly predominant view that Catholic education was no
longer the only option for the education of their children (Hunt, 2005; Walch, 2003). The
cumulative effect of these changes has been a consistent decrease in total Catholic school
enrollment since 1965.
Increased Fiscal Pressure within Catholic Schools
Over the last fifty years, Catholic schools have experienced numerous challenges in their
efforts to survive as viable and robust educational institutions. That is, while Catholic schools
have fought to remain open in their original locations, the economic trends of urbanization have
posed significant financial difficulties. In particular, a vast number of Catholic schools in major
Archdioceses, such as New York and Los Angeles, are located in neighborhoods in which the
average income is at or below the poverty level (Louie & Holdaway, 2009). Additional financial
burdens have also resulted from a decline in the number of religious serving as teachers within
Catholic schools. From 1965-2006, for example, the number of female religious declined by
62%, from 180,000 to 68,000 (Meyer, 2007). In 2006, the latter figure accounted for just 5% of
all teachers and staff members employed by Catholic schools in the United States. The
subsequent increase in the number of lay teachers serving in Catholic schools has resulted in
higher operating costs and an increased reliance upon tuition revenue, fundraising, and
endowment funds (Baxter, 2012).
Consequently, many Catholic schools in the United States have struggled to remain open.
Despite a growing Catholic population, the number of parochial schools in the U.S. fell from
13,000 to 7,500 between 1960 and 2006 (Meyer, 2007). In the time since, this figure has
decreased even further. As of 2019, there were 6,289 Catholic schools still in operation including
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1,197 secondary schools (McDonald & Schultz, 2019). As a result, financial policies and
procedures are of considerable importance to the future of Catholic schools. In particular, many
Catholic schools are faced with the fundamental challenge of bridging the gap between average
per-pupil costs and a limited revenue stream that largely comes from tuition funds (Allen, 2008).
Within this climate, the specter of additional school closures has been consistent and pronounced
amid the search for viable and sustainable sources of funding (Hallinan, 2000; Walch, 2003).
Urbanization and Students of Color in Catholic schools
Given the aforementioned demographic shifts in urban centers, Catholic schools are
increasingly serving students of color, particularly African-American and Latino students (Setari
& Setari, 2016). In one sense, this represents a continuation of the historical mission of Catholic
schools in serving immigrant communities, especially the large number Catholic Latino families
who have established a home in U.S. cities. In another respect, however, the demographics of
Catholic enrollment has changed with recent trends revealing that a growing number of nonCatholic students are choosing to enroll in Catholic schools seeking safety, academic excellence
and college preparedness (Louie & Holdaway, 2009; Setari & Setari, 2016).
Additionally, while demographic studies have suggested that Latino immigrants are
largely Catholic, faith formation and Catholic identity are not necessarily the most significant
factor in considering educational opportunities for their children. This has represented a marked
departure from the attitudes and experience of earlier immigrants from south and central Europe.
In fact, research has suggested that a family’s economic status plays a more significant role than
religion in their choice of Catholic education (Louie & Holdaway, 2009).
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Nevertheless, while the enrollment of students of color has increased in recent years,
overall Catholic school enrollment has still declined. As previously noted, the total number of
Catholic schools decreased despite a growing Catholic population. This further highlights the
significance of financial viability among Catholic schools since an overall decrease in enrollment
threatens their ability to serve all students, including the growing number of students of color
who attend Catholic schools.
The Enrollment of Latino Students in Catholic Schools
In 1965, the point at which Catholic schools in the United States had reached peak
enrollment, the number of Latino Catholics amounted to only 5% of the total U.S. Catholic
population. Since then, however, the number of Latino Catholics in the United States has
increased rapidly. By 2016, Latinos accounted for more than 40% of all Catholics in the United
States. Moreover, young Latinos accounted for 60% of all Catholics under the age of 18 who
reside in the United States (Ospino & Weitzel-O’Neill, 2016a).
While this seemingly represented a great opportunity for Catholic schools to increase
their number of Catholic school students, recent enrollment trends indicated that few Latinos
were actually choosing to attend Catholic schools. During the 2014-2015 academic year, for
example, the total Latino school age population amounted to approximately 12.4 million
nationwide. Of this total, only 2.3% (296,203) were enrolled in Catholic schools (Ospino &
Weitzel-O’Neill, 2016a). This reality was consistent with the previously mentioned systemic
declines in enrollment and financial resources among Catholic schools.
It is also important to recognize, however, that Latino Catholics were not isolated from
the larger trends and realities that have shaped the dynamics of their Church, and undoubtedly
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their perspective of Catholic schools. These trends include a major decline in participation in
parish life among all Catholic families. In addition, one cannot ignore the negative effects of
recent scandals, most devastatingly those caused by the sexual abuse of children by clergy and
other pastoral leaders. From 1965 to 2015, for example, Mass attendance decreased from 55% to
24% among identified Catholics in the United States, despite the fact that the number of
Catholics in the U.S. grew from 48.5 million in 1965 to 79.7 million in 2015 (Ospino & WeitzelO’Neill, 2016a). It is apparent, therefore, that a mere assessment of Catholic identity is not
enough to fully understand the dynamics of the American Catholic landscape. This is
particularly significant considering the fact that Catholic schools are struggling to maintain
resources while simultaneously serving an ever-changing community.
Moreover, it is clear that this intersection of Catholic school administration and
community has not always been harmonious. The experience of Latino Catholics in Los Angeles
provides a telling example. Mirroring national enrollment trends, the Catholic school system in
Los Angeles experienced an era of prosperity and growth during the first half of the 20th
century. Under the direction of Bishop John Joseph Cantwell, the number of Catholic elementary
schools grew from 37 to 103 during the period of his tenure, 1917-1947. This expansion,
however, was based on Cantwell’s belief that Catholic schools were instrumental in integrating
Latino parishioners into the existing social and economic systems of the United States (Lopez,
2016). Cantwell’s successor, Archbishop James Francis Aloysius McIntyre viewed Catholic
schools in a similar manner, albeit with the belief that Catholic schools were essential to
insulating Catholic children from the influence of communist ideology. Considering Latino
working class communities in particular, McIntyre viewed Catholic schools as an effective
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mechanism to promote patriotism and loyalty among an ethnic group that was perceived to be
susceptible to anti-American sentiment.
By the time McIntyre retired in 1970, he had overseen the construction of 179 new
schools within the Archdiocese of Los Angeles. This included a school for every parish in the
predominantly Latino community of East Los Angeles. While technically accessible to Latino
families, however, these Catholic schools were often established as instruments of assimilation
and patriotism, which effectively ignored the lived realities of families. In fact, the number of
Latino students enrolled in Catholic schools remained minimal. During the 1963-1964 school
year, for example, students of Mexican descent amounted to only 23% of the Catholic
elementary school population and 17% of that in Catholic High Schools in Los Angeles (Lopez,
2016).
Ultimately, the Chicano movement of the 1960s and 1970s, as well as efforts of
organizations such as Católicos Por La Raza (CPLR), sought to address this disconnect. The
CPLR, for example, called upon the Church, and Cardinal McIntyre in particular, to provide
funding for educational programs, build low cost housing, and provide free or low-cost health
care for the community (Lopez, 2016).
In one sense, these voices of protest reveal the degree to which the community effectively
mobilized in their fight for increased agency and rights. On the other hand, however, the
persistence with which Catholic school leaders maintained a conservative position and rejected
calls for reform, highlights the historical tension between the Church and Latinos. While the
pressing issues of the 1960s and 1970s may not be the same as those today, the events of the past
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inform the current reality of Latinos in Los Angeles as well as that of the Catholic Church and its
schools.
Theoretical Framework
Given both the historical and current realities of Catholic education within the United
States, the principles of Catholic Social Teaching (CST) and Culturally Responsive School
Leadership (CRSL) provided an appropriate lens with which current leadership practices may be
examined. Moreover, a combined theoretical frame consisting of CST and CRSL stood to be
particularly useful given that the tenets of each are closely aligned to the mission of Catholic
education.
Catholic Social Teaching
The modern social teaching of the Catholic church is built upon a tradition of papal,
conciliar, and episcopal documents. As defined by the United States Conference of Catholic
Bishops (USCCB) (United States Conference of Catholic Bishops [USCCB], 2005), these
collective teachings provide guidance to individuals seeking to bring about a just society in the
face of unjust realities in the modern world. This tradition dated back to 1891 when Pope Leo
XIII published the papal encyclical Rerum Novarum, which upheld the rights and dignity of
workers, who at the time faced exploitation and poverty amid an increasingly industrialized
society (Leo XIII, 1891). Since then, the Church has officially addressed a myriad of social
issues, the articulation of which collectively defines Catholic Social Teaching (CST). While this
body of work is expansive in era and scope, the USCCB (1990, 2005) identified seven core
themes, which encapsulate CST: (a) life and dignity of the human person; (b) call to family,
community and participation; (c) rights and responsibilities; (d) option for the poor and
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vulnerable; (e) the dignity of work and the rights of workers; (f) solidarity and the common
good; (g) care for God’s creation.
Within the context of education, three of the aforementioned themes are particularly
central to teaching and learning for social justice. In particular, the teachings surrounding the
dignity of the human person, an option for the poor and vulnerable, and solidarity and the
common good, all address the role that educators play in establishing just institutions in
community with students and parents. By extension, these three themes of CST are central to the
mission of Catholic education, which in recent years has been formalized with the publication of
the National Standards and Benchmarks for Effective Catholic Schools (Ozar & Weitzel-O’Neill,
2012). Specifically, the national standards call Catholic school educators to act “in service of
social justice” (Ozar & Weitzel-O’Neill, 2012, p. 5), a proclamation which inherently ties
Catholic education to CST.
As such, scholars have begun applying the principles of CST to assess the educational
policies and overall climate governing Catholic schools. Ultimately, these works have suggested
that many Catholic schools champion the principles of CST yet fail to meaningfully put them
into practice. This reality is particularly true as it relates to the manner in which the needs of
many students go unmet including students of color, those who live in poverty, and whose first
language is not English (Eick & Ryan, 2014; Scanlan, 2008; Storz & Nestor, 2007).
Life and Dignity of the Human Person. Among the tenets of Catholic Social Teaching,
every human being possesses a basic dignity that stems not from any particular accomplishment,
race, gender, or economic status, but rather from the sheer humanity that is present within every
individual made in the image and likeness of God (USCCB, 1990). From the lens of CST,
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therefore, social institutions may be assessed by whether they enhance or threaten human life and
dignity. In recent years scholars have highlighted this component of CST in framing discussions
about the role of Catholics and Catholic institutions in the social, political, and economic realms
of the modern world (Bradley-Levine & Carr, 2015; Eick & Ryan, 2014; Grace, 2013; O’Keefe
& Evans, 2004). This research includes educational institutions, and Catholic schools in
particular, which are fundamentally tasked with creating a welcoming and caring school climate
as a means to upholding the life and dignity of all students and parents, regardless of their
ethnicity or socioeconomic background (Mucci, 2015; Storz & Nestor, 2007).
Option for the Poor and Vulnerable. A preferential option for the poor and vulnerable
calls upon individuals to uphold social justice for those who are marginalized within our
communities, especially as matter of socioeconomic standing. This tradition of CST maintains
that the needs of the poor and vulnerable should be put first and whether or not a community
does so, constitutes a basic test of morality (USCCB, 1990). Therefore, the persistence of
widespread poverty in the United States presents a moral responsibility for all those in society
(USCCB, 1995). CST calls upon individuals to realize that growing inequality and poverty in our
midst is a threat to all. Alternatively, empowering the poor and vulnerable stands to make the
whole community stronger. Moreover, within this struggle against poverty, the poor cannot work
alone, and neither can the non-poor achieve this goal without the participation of the poor
(USCCB, 1995). Within the context of Catholic education, this tenet of CST relates to the
manner in which educators provide for accessible and engaging school communities. In one
sense, this is a question as to how Catholic schools provide services and support to all families
and students who encounter struggles. More specifically, however, a consideration of a
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preferential option for the poor and vulnerable prompts Catholic school leaders to assess the
manner which school policies and practices either alleviate or exacerbate poverty, inequality, and
injustice (Eick & Ryan, 2014; Mucci, 2015; Scanlan, 2008; Storz & Nestor, 2007).
Solidarity and the Common Good. Among the tenets of CST, the principle of solidarity
emphasizes the unity of humanity regardless of differences in nationality, race, ethnicity,
socioeconomic standing, and ideology (USCCB, 2005). In this regard, CST highlights the need
of individuals to work towards human solidarity and the common good through the pursuit of
peace and justice (Bradley-Levine & Carr, 2015). Communities embody the principles of
solidarity when its members fully appreciate the meaning of human dignity and engage
collaboratively in work that upholds the mutual benefit for all those involved. (Massaro, 2011).
By extension, this notion of the common good is particularly relevant to the work of Catholic
schools, whose policies and practices, in addition to their very mission and vision, must be
examined in relation to these principles. Specifically, solidarity is fundamentally tied to the
notion of community within Catholic schools in addition to the roles that school leaders play in
building relationships with colleagues, students and parents (Massaro, 2015; Mucci, 2015; Storz
& Nestor, 2007). In essence, therefore, the principle of solidarity is tied to the manner in which
school leaders foster communities that value all individuals.
Culturally Responsive School Leadership
Based on the work of Gay (1994) and Ladson-Billings (1995), culturally responsive
pedagogy first emerged as research related to the unique learning needs of students of color.
Over the last two decades, this discussion surrounding culturally responsive pedagogy has come
to include not only specific instructional practices that best support these students, but also a
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broader call for reform to create responsive learning environments within diverse communities.
Ultimately, this includes a complete consideration of educational operations including school
finance, policy-making, and administration (Gay, 2010). That is, while culturally responsive
pedagogy highlights the importance of classroom teachers in their efforts to adjust instruction to
meet the cultural and social needs of students of color, there is an equally important need for
school-site leaders and administrators to be culturally responsive.
Along these lines, research surrounding culturally responsive leadership has been varied
in scope and even in name. Researchers have employed terms such as culturally relevant
(Howard, 2003), culturally sustaining (Paris, 2012), and culturally proficient leadership
(Lindsey, Roberts, & CampbellJones, 2004; Terrell & Lindsey, 2008). Definitions of antioppressive leadership (Gooden & Dantley, 2012; Kumashiro, 2000), transformative leadership
(Dantley & Tillman, 2006; Shields, 2010), and social justice leadership (Bogotch, 2002;
Theoharis, 2007) also overlap greatly with these leadership studies. Despite the unique
definitions, however, these perspectives on educational leadership share a common theme: a call
for educators to understand and celebrate the full positionality of students including their
language, spirituality, cultures, critical thought, and appearances. Based on this commonality,
Khalifa, Gooden, and Davis (2016) have synthesized the existing research to coin the term
Culturally Responsive School Leadership (CRSL).
While ultimately referring to the ability of school leaders to respond effectively to the
educational, social, political, and cultural needs of students and parents of color, Khalifa et al.
(2016) upheld the term “Culturally Responsive School Leadership” for three reasons. Primarily,
the use of the term “responsive” is the most consistently used in educational leadership studies

24

(Johnson, 2006; Merchant, Garza, & Ramalho, 2013; Webb-Johnson, 2006). Secondly,
“responsive” emphasized the action-based practices of school leaders, especially that related to
their ability to create a school climate that responds effectively to the educational, social,
political, and cultural needs of students. Lastly, this “responsive” emphasized the affirmative
nature of CRSL. That is, while numerous leadership models emphasize practices that resist
oppression or marginalization of students, CRSL is not only liberatory and anti-oppressive, it is
also affirmative in that it seeks to identify and protect practices that champion authentic cultural
practices of students. In other words, culturally responsive school leaders will not only challenge
teaching practices that marginalize students of color, they will also “identify, protect,
institutionalize, and celebrate all cultural practices from these students” (Khalifa et al., 2016, p.
1278).
In practice, CRSL is situated within school site leadership and particularly the influence
that principals have on the school environment. Therefore, CRSL is defined by leadership
behaviors described as “practices and actions, mannerisms, policies, and discourses that
influence school climate, school structure, teacher efficacy, or student outcomes” (Khalifa et al.,
2016, p. 1274). Specifically, CRSL is based on the influence and role of school principals in
addition to four specific leadership behaviors described by Khalifa et al. (2016). These behaviors
include critical self-reflection, development of culturally responsive teachers, creation of
inclusive school environments, and engagement of parents and students in community.
Role of the Principal. Culturally Responsive School Leadership emphasizes the central
role that school principals play in multiple facets of school reform. Primarily, school principals
have considerable influence on student achievement through their position as instructional
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leaders. In this capacity, a principal specifically holds influence over the professional
development of teachers and instructional practice, which ultimately impacts student learning
(Anderson, 2008; Branch, Hanushek, & Rivkin, 2013; Drago-Severson, 2012; Eilers &
Camacho, 2007; Griffith, 1999). In addition to instructional leadership, principals also wield a
considerable degree of influence in their ability to create learning environments based in
communal trust and a shared mission and vision (Giles, Johnson, Brooks, & Jacobson, 2005;
Leithwood & Jantzi, 2006). Moreover, researchers have concluded that this relational dynamic
with students and parents can actually foster student success through a principal’s efforts to
advocate for community-based interests (Cooper, 2009; Khalifa, 2012; Khalifa et al., 2016) and
by creating schools as spaces of inclusivity (Ingram, 1997; Khalifa, 2010, 2013; Khalifa et al.,
2016; Riehl, 2000).
Critical Self-Reflection. While principals hold considerable potential to affect change
within schools, the practice of CRSL is not inherent, but rather must begin with critical selfreflection. More specifically, the first major behavior of CRSL is a principal’s critical
consciousness of culture and race (Khalifa et al., 2016). Within this reflective process, school
leaders must strive to fully understand the context in which they work and the manner in which
their own knowledge and assumptions affect their work and interactions with members of the
school community. It follows that educational leaders, especially principals, must engage in
constant reflection so as to become aware of instances of inequity that are preventing students
from reaching their full potential. While at times difficult, this also involves a willingness to
question personal assumptions about race and culture and their impact on school organizations.
Through this process, culturally responsive school leaders ultimately go on to “envision and
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create a new environment of learning for children in their building who have been marginalized
because of race and class” (Khalifa et al., 2016, p. 1281).
Development of Culturally Responsive Teachers. Culturally responsive school
leadership also entails working to ensure that teachers are culturally responsive. As the second
behavior of CRSL, Khalifa et al. (2016) highlight the role that principals have in articulating a
vision that fosters and supports culturally responsive pedagogy (Gay, 2010). This effort includes
remaining vigilant in acquiring the knowledge to recognize and challenge instructional practices
that perpetuate inequities within schools. As instructional leaders, principals therefore have a
responsibility to recruit and retain culturally responsive teachers, secure culturally responsive
resources and curriculum, model culturally responsive teaching, and offer professional
development around CRSL (Khalifa et al., 2016). The process of sustaining cultural
responsiveness is also essential. Particularly important in this endeavor is the willingness on the
part of school leaders to facilitate potentially difficult conversations with teachers. Such
conversations include dialogue in which teachers interrogate their assumptions about race and
culture and how these assumptions impact classroom environment and instructional practice
(Khalifa, 2013, 2018; Khalifa et al., 2016; Singleton, 2012).
Creation of Inclusive School Environments. The third behavior of culturally responsive
leaders involves the creation of inclusive school environments. Ultimately, this behavior includes
the ability of school leaders to leverage resources to identify and cultivate opportunities to
support the cultural identities and perspectives of students and parents. Primarily, these actions
involve accepting and valuing local identities (Khalifa, 2010). By extension, the practice of
creating inclusive school environments also encompasses building relationships to reduce
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anxiety among students and parents, championing student voices, modeling CRSL for faculty
members, and promoting a vision for inclusive behavioral practices (Khalifa et al., 2016).
Additionally, the creation of inclusive school environments also includes the use of data to
identify and track instances of inequity within school policies and procedures. In turn, culturally
responsive school leaders are tasked with the responsibility of challenging exclusionary
behaviors and practices in any capacity and context in which they may arise (Khalifa et al., 2016)
Engagement of Parents and Students in Community. The final behavior of culturally
responsive school leaders relates to their ability to foster meaningful and sustained engagement
with parents and students. Such leadership includes a concerted effort to understand, address, and
advocate for students and their families (Khalifa, 2012). Moreover, the practice of culturally
responsive engagement encompasses an ethic of care in which school leaders create spaces in
which school and community interests overlap. Traditional engagement practices often involve
rigid and prescribed instances of communication. Examples include parent–teacher conferences,
fundraising events, and phone calls during which parents receive negative news about their
child’s behavior or academic standing. By contrast, CRSL involves creating structures that
accommodate the lives of parents, celebrate student identities and behaviors, and advocate for
community-based interests (Khalifa, 2018; Khalifa et al., 2016). As a result, the practice of
creating engaging school environments highlights the vital manner in which culturally
responsive school leaders acknowledge student and parent cultures, values, and beliefs to foster
equitable and just access to a quality education.
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Catholic School Financial Models and Tuition Assistance Policies
Together, the aforementioned principles of Catholic Social Teaching and Culturally
Responsive School Leadership provide a theoretical lens with which researchers may explore the
experience of Catholic school leaders and Latino families. As a result of demographic shifts
within Catholic schools, in addition to the subsequent concern over enrollment declines, the
interactions between Catholic school leaders and Latino families often revolve around the issue
of tuition assistance policies and community outreach. Considering this reality, an examination
of the topics surrounding this research necessitates a review of current trends within Catholic
school financial and tuition assistance models.
Catholic School Funding Models
An examination of specific funding models reveals a connection between financial
policies and the tradition of social justice within Catholic schools. In particular, the
aforementioned question of financial viability has been addressed in a variety of ways by
Catholic schools across the United States. Not merely looking to balance their budgets with
increased tuition rates, many Catholic schools have developed policies that aim to uphold
financial accessibility. This effort has included specific provisions and policies that allow for
tuition assistance and aid for those families who cannot afford Catholic education.
James (2007) has identified five of the most prominent funding models currently in use in
Catholic schools in the United States. As indicated in Table 1, these models include parish
subsidies, cost-based tuition, negotiated tuition, stewardship, and hybrid models. Four out of the
five models specifically provide for individual family tuition assistance.
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Table 1
Catholic School Funding Models
Model:

Financial Characteristics:

Prevalence:

Parish Subsidy

Block grant from the parish to the school for use
in general operations or to underwrite deficits.
Typically accounts for less than 25% of school’s
income, with the rest made up with tuition &
fees.

Utilized in 85% of Catholic
elementary schools.

Cost-Based Tuition

Parish subsidy as tuition aid given directly to
families in need. School moves tuition towards
the actual cost of education. Tuition aid amounts
recommended by third party provider.

Utilized by 7% of Catholic
elementary schools.

Negotiated Tuition

Tuition is based on a family’s need. Negotiated
between parents and principal, pastor, or
committee. Requires training for those
conducting negotiations.

Utilized by approximately 3% of
Catholic elementary schools.

Stewardship Model

Parish assumes entire cost of educating every
student who seek enrollment. Parents are asked
to give through Sunday collections and obtain a
Parish-Family Agreement signed by their Pastor.

Initiated by Diocese of Wichita.
Utilized by 3% of parishes in the
United States.

Hybrid Model

Cost-Based tuition model with the added
Implemented in Catholic schools in
provision that the parish guarantees that no
Belleville, Illinois Exploration by
family pay more than a fixed percent of their
Catholic schools in Sioux City,
household income (e.g., 8%).
Iowa.
Note: Adapted from “Changes in Funding and Governance of Catholic Elementary Education in the United
States” by J. T. James, 2007, British Journal of Religious Education, 29 (3), pp. 287-301. Copyright 2007 by
Routledge, Taylor and Francis.

Of these common models, however, the most generous are also cited as the rarest. In
particular, the stewardship model, which was first developed by the Diocese of Wichita and
maintains that the Parish shall assume the entire cost of educating a student, has only been
implemented in 3% of all parishes in the United States. Additionally, the hybrid model, which
guarantees that no family pay more than a fixed percent of their household income, has only
been implemented in one documented case (James, 2007). In contrast, the vast of majority of
Catholic schools (85%) utilized a Parish subsidy model in which funds are simply allocated to
schools as a block grant, without any direct aid to families (James, 2007).
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It is also essential to note that certain aspects of the predominant funding models are
presented as exclusionary. The stewardship model, for example, effectively mandates that
parents and student participate in Parish life as Catholics. While parents do not have to pay any
tuition, they are required to donate what they can afford at Sunday Mass offerings. A ParishFamily Agreement (PFA) that must be signed by a Pastor facilitates this process (James, 2007).
Additionally, the cost-based tuition model and the negotiated tuition model are described as
requiring a specific protocol that may hinder the equitable distribution of financial assistance
(James, 2007). In a cost-based model, for example, the parish provides tuition aid directly to
families in need, but a third-party provider recommends the specific amount of aid. Similarly, the
negotiated tuition model is dependent upon the successful training of the negotiator, which may
be a principal, pastor, or financial committee member. In both cases, the literature does not
specifically address the degree to which the actual granting of tuition assistance is affected by the
relational dynamics between parents and those asked to implement such financial aid policies. A
consideration of funding models in this light is significant given the aforementioned trends in
Latino enrollment.
The Cristo Rey Network
An additional model of Catholic school finance has emerged in the form of the Cristo
Rey Network. Under the direction and sponsorship of the Society of Jesus (Jesuits), the first
Cristo Rey school was established in 1996. Cristo Rey Jesuit High School opened its doors in a
largely Mexican-American neighborhood of Chicago with the specific intention of providing a
quality Catholic education for economically disadvantaged students. More prominently, the
school mission revolved around a work-study program in which students were hired for entry-
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level jobs at local corporate companies. Within this structure, all Cristo Rey students were
expected to work five days or 40 hours per month. Three weeks out of the month, students
worked one eight-hour shift and once per month they worked two eight-hour shifts. This
schedule accounted for 15 days of academic classes per month (Thielman, 2012).
Philosophically, this model was grounded in the belief that engagement with corporate
work benefited students in multiple ways. Specifically, proponents of the Cristo Rey model have
argued that it makes academic work relevant, reveals the high expectations of the workplace,
provides real-world experience and contacts, and shows students what is possible through a high
school and college education (Kearney, 2008; Thielman, 2012). Additionally, all of the wages
earned by students through their work placements went towards the cost of their college
preparatory education. In this manner, the Cristo Rey model was designed to generate up to 70%
of a school’s operating costs, with remaining expenses to be raised through traditional
fundraising and a decreased tuition rate charged to each family based on their ability to pay
(Thielman, 2012).
Since the establishment of Cristo Rey Jesuit High School in 1996, the Cristo Rey model
has expanded to constitute a national Cristo Rey Network of schools. This effort was facilitated
by substantial foundation support including a $15.9 million contribution from the Bill and
Melinda Gates Foundation (Thielman, 2012). These donations were dedicated to replicating the
Cristo Rey model by opening additional schools across the country. As of 2019, there were 32
Cristo Rey schools across 21 states (Cristo Rey Network, 2017). There were four Cristo Rey
schools in California, with two more in development. This included one high school located
within the Archdiocese of Los Angeles, Verbum Dei High School.
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Throughout this process of expansion, the leadership of the Cristo Rey Network has
developed the Cristo Rey Mission Effectiveness Standards in order to ensure that the network
expansion is done with fidelity to the organization's original mission and vision. Most
prominently, these standards have called upon all Cristo Rey schools to serve only economically
disadvantaged students and to be family centered by playing an active role in the local
community (Cristo Rey Network, 2015).
Tuition Assistance Foundations
In addition to site-based tuition assistance programs, many Catholic schools and students
are the beneficiaries of non-profit foundations dedicated to increasing the accessibility of
Catholic education. Over the last twenty-five years, organizations such as the Catholic Schools
Foundation (CSF) in Boston and the Catholic Education Foundation (CEF) in Los Angeles have
built a tuition assistance model that supplements site-based programs. The Inner-City
Scholarship Fund, for example, is the CSF’s signature program, which provides direct
scholarships to students who wish to attend a Catholic school within the Archdiocese of Boston.
This scholarship fund provides financial support to both elementary and high school students
based on demonstrated financial need. Since its inception over thirty years ago, the Inner-City
Scholarship Fund has provided $100 million in scholarship aid to over sixty thousand students
(Catholic Schools Foundation, 2017). Similarly, the Catholic Education Foundation in Los
Angeles has developed a tuition assistance program that annually provides $1000 per student in
elementary school and $2000 per student in high school. These funds are distributed entirely
based on financial need using 115% of the Federal School Lunch Program guideline as a
threshold (Catholic Education Foundation, 2017).
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Since its establishment in 1987, the Catholic Education Foundation has become one of
the nation’s largest charitable trusts dedicated to Catholic school tuition assistance. During the
2015-16 school year, for example, the Catholic Education Foundation provided $13.3 million in
tuition assistance to 10,792 students. This constituted financial support to over 200 Catholic
schools in the Archdiocese of Los Angeles, including 34 out of the 51 Catholic high schools
within the Archdiocese (Catholic Education Foundation, 2016). Moreover, of the students who
received CEF support for the 2015-16 school year, 84% were Latino.
The impact of this tuition assistance has also been linked to positive outcomes with
respect to academic achievement and the operational vitality of Catholic schools. In particular,
students who have received CEF support have graduated at rates that far exceed their peers in
public school and have demonstrated greater preparation for college (Huchting, Martin, Chavez,
Holyk-Casey, & Ruiz, 2014; Litton, Martin, Higareda, & Mendoza, 2010). In addition, Catholic
school principals within the Archdiocese of Los Angeles have highlighted the essential role that
CEF has come to play in recruiting and retaining students. In some instances, a third or more of
students receive CEF support at specific schools. As such, these funds are essential to the
financial viability of Catholic schools, a point that principals cite as a critical factor in keeping
their schools open (Litton et al., 2010, University of Notre Dame, 2009).
School Choice Programs
Over the last thirty years, a growing number of state-sponsored school choice programs
have allowed for the use of public funds to pay for or offset the cost private school tuition.
Currently, 15 states have established school voucher programs while an additional 14 states have
established alternative financial incentives for private school enrollment including education
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savings accounts, scholarship programs, and tax credits (Blackwell & Robinson, 2017;
EdChoice, 2019). While not applicable to Catholic schools in California, this legislative trend
has represented an additional source of tuition assistance funding for many Catholic schools
across the United States. Moreover, an examination of specific school choice voucher programs
suggests that such legislation increases the financial accessibility of Catholic schools,
particularly among low-income Latino and African-American families (Blackwell & Robinson,
2017; Joseph, Velez, & Antrop-Gonzalez, 2017). Within this context, researchers have also
suggested that Catholic school leaders should develop intentional and strategic support of school
choice programs as a means to overcome declining enrollment and improve outreach to lowincome families (Cunningham, 2015).
Catholic School Experience among Latinos
Choice of Catholic Schools
As mentioned previously, a small percentage of all Latino students in the United States
attend Catholic schools. However, Latinos do account for an increasingly large proportion of
total Catholic school enrollment (Setari & Setari, 2016). Research has suggested that this
increase is a result of multiple factors. In urban areas in particular, parents have explained their
choice of Catholic school as a matter of location and a tradition of discipline, which ultimately
highlights their perception that Catholic schools provide a safe environment (Louie & Holdaway,
2009). Recent studies have also revealed parent perceptions of academic excellence in Catholic
schools. Within urban contexts, this is also tied to the frequently held belief that Catholic schools
are a better alternative to low performing public schools (Suhy, 2012). Interestingly, the
research does not clearly define the importance of faith formation among Latinos in their choice
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of Catholic schools. Some studies suggest that it is of the utmost importance while others state
that it is only of secondary or tertiary importance in making the decision as to whether or not
their children will attend Catholic schools (Louie & Holdaway, 2009; Suhy, 2012).
Challenges of Engagement with Latino Students and Families
Upon making the decision to attend Catholic schools, however, the experience of Latino
students and families is characterized by a combination of opportunities and obstacles. In one
respect, the research suggests that Latino students do benefit from high quality academics such
as a rigorous college preparatory education (Aldana, 2014; Louie & Holdaway, 2009).
Additionally, specific qualities of Catholic schools such as an emphasis on social justice and
brotherhood have been shown to have positive impacts on Latino students, especially adolescent
males (Aldana, 2016). On the other hand, the experience of Latino students within Catholic
schools is also characterized by an incidence of deficit-ideologies held by teachers and
administrators. As a result, the positionality of Latino students with respect to their ethnicity, in
addition to class and gender, is often ignored. This has led to an underrepresentation of Latinos
in advanced placement and honors courses and well as a higher rate of disciplinary action taken
against Latino students (Aldana, 2016).
Moreover, Catholic schools, through the actions of administrators, faculty, and staff, have
not provided an entirely hospitable community for Latino families. This reality is based in the
commonly held belief that speaking Spanish is a deficit that must be overcome to achieve
success within Catholic schools (Ospino & Weitzel-O’Neill, 2016a). In recent years, school
leaders have taken strides to alter this reality, but the research suggests that there is still much
work to be done. Specifically, while there are reports of more support provided to the Latino
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community (e.g., bilingual liturgies, second language classes for families, and Latino religious
and cultural celebrations), these efforts are taking place in only a small percentage of Catholic
schools (Ospino & Weitzel-O’Neill, 2016b).
A consideration of financial matters also reveals an incidence of disconnect between
Latino families and Catholic schools. As has been discussed previously, the cost of Catholic
schools is often a barrier for many Latino families (Louie & Holdaway, 2009). Additionally,
recent studies have revealed that Latino parents feel as though Catholic school administration,
faculty and staff treat them differently. Suhy (2012), for example, offered qualitative research in
which Latino parents reveal their perception that they are not fully respected because they do not
have as much money as other community members. This is coupled with reluctance on the part
of parents to inquire about Catholic education and tuition assistance programs (Suhy, 2012).
Catholic School Leadership and Inclusive Environments for Latinos
Community Outreach Practices and Goals
In light of these research findings, the role of Catholic school leaders has subsequently
become a focus of analysis. In particular, a number of studies have highlighted the need for
Catholic school leaders to engage in more meaningful outreach with the Latino community.
Recent research suggests that increased Latino enrollment within Catholic schools is possible
with concerted efforts to develop relationships of respect and trust with Latinos (Corpora &
Fraga, 2016). This is bolstered by research that suggests Catholic school leaders (whether Latino
or not) who speak Spanish fluently or have participated in intercultural competency training
programs are more likely to establish welcoming school environments for Latino families
(Ospino & Weitzel-O’Neill, 2016a). In a similar manner, researchers have called upon Catholic
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school leaders to engage this task as a movement towards cultural democracy, which emphasizes
community through the protection of all cultural positionalities, active participation within
cultural life, and an effort to ensure just and equitable access to resources and institutional
support (Darder, 2016).
Challenges to Implementation. While such goals are acknowledged, however, the
research also suggests that there are obstacles to achieving them. To begin, Ospino and WeitzelO’Neill (2016a) revealed that only a small number of Catholic school teachers and principals
self-identify as Hispanic, 12% and 14% respectively. Their study further articulated that school
leaders who identify as non-Hispanic are less intentional and specific in their efforts to create
inclusive educational environments for Latinos (Ospino & Weitzel-O’Neill, 2016a). The same
study also highlighted the fact that only a small number of principals have received training
about Hispanic cultures, specifically 23% of all principals who participated in the study.
Tuition Assistance Policies. The role of Catholic school leaders with respect to tuition
assistance models and policies is also a significant subject of study. In particular, researchers
have called upon Catholic school leaders to understand how a dialogue surrounding financial
policies and tuition assistance is significant and essential to many Latino families. Corpora and
Fraga (2016), for example, emphasized a pragmatic and realistic approach in which Catholic
school leaders should not assume that a mere interest in enrollment equates to the full
understanding of a school’s financial policies. While their research does not fully include a
critical analysis of existing financial models, Corpora and Fraga (2016) acknowledged that
Latino parents must be given an opportunity to engage in dialogue about the financial
accessibility of Catholic education for their children. Similarly, Ospino and Weitzel-O’Neill

38

(2016a) have reported that while 93% of Catholic schools in the United States provide tuition
assistance, school leaders are still struggling to overcome a common perception among Latinos
that Catholic schools are exclusive and therefore not worth any inquiry regarding enrollment.
Current Leadership Practices. In light of the aforementioned challenges, both
researchers and Catholic school leaders have identified and developed practices dedicated to
improving the accessibility of Catholic schools for Latino families. Ospino and Weitzel-O’Neill
(2016a) in particular have identified the most common leadership practices directed towards
improved relationships with Latino families. These practices include a combination of advice
and guidance supports to facilitate engagement among Latinos. Based on national survey data,
Catholic school leaders most commonly facilitated support in completing required forms (65% of
schools within the study). This was followed by the development of financial aid workshops
(20% of study schools). Lastly, 15% of the study schools indicated that school leaders facilitated
other types of support, which included individual parent meetings and translations of written and
oral communication.
Recent research has also highlighted support programs that include inter-school
consortiums and parent ambassador groups. Within a Southern California diocese, for example,
Catholic school leaders from multiple parish schools have collaborated to share outreach
strategies and establish consistent tuition assistance policies (Huchting et al., 2017). In addition,
these Catholic school leaders have adopted the Madrinas model in which they recruit and
collaborate with a group of willing Latino parents to engage other Latino families who are new
to the school community. In this respect, the Madrinas model is designed to increase Latino
enrollment by creating and strengthening the connection between Latino families and the school.
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The Madrinas model has garnered increased attention among researchers and school leaders in
recent years with proponents contending that it fosters a culture of support and community
through the practice of cultural responsiveness (Alliance for Catholic Education, 2015, 2016;
Huchting, et al., 2017).
Conclusion
It is clear that both researchers and school leaders have given much thought to tuition
assistance policies and outreach efforts as a means to ensuring the viability of Catholic schools.
In light of the demographic shifts that have taken place within Catholic education, it is also clear
that such practices have been developed with a mind towards accessibility and community
engagement. In this regard, many Catholic schools are striving to uphold their historical tie to
social justice by ensuring accessibility to all those who desire a Catholic school education.
Moreover, Catholic school leaders have begun to develop culturally responsive policies and
practices surrounding tuition assistance and outreach for Latino families. Consequently, Catholic
school leaders are in a unique position in which they can influence how their schools enter into
community with Latino families with specific reference to tuition assistance policies and
community outreach practices.
Unfortunately, the manner and effect of these efforts was still largely unclear. While the
existing research has highlighted a need to adapt leadership practices for engagement with Latino
families, there has been only minimal documentation of such behavior in practice. As a result, a
comprehensive examination of current leadership trends within one Archdiocese stands to shed
light on the current state of Catholic school accessibility and engagement for Latino families. To
this end, the principles of Catholic Social Teaching and Culturally Responsive School
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Leadership provide a relevant lens with which current leadership practices may be examined. In
particular, this combined theoretical frame is closely aligned to mission of Catholic schools. It
stands to reason, therefore, that research on these topics can inform the future practice of
Catholic school leaders who are called to uphold the principles of social justice.
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CHAPTER 3
METHOD
Introduction
By the mid-20th century, demographic shifts in the United States marked the beginning
of substantial changes in Catholic school enrollment. In particular, Catholic schools experienced
a steady 15-year enrollment decline beginning in 1965 (Walch, 2003). Prior to this downturn,
Catholic K-12 enrollment reached an all-time high of 5.6 million students, which accounted for
12% of all K-12 pupils in the United States (Hunt, 2005). Since the mid-20th century, less
affluent immigrants from Catholic nations (particularly within Latin America and the Caribbean)
have increasing constituted urban parishes. Moreover, these immigrants have largely come from
countries without a tradition of Catholic schools (Meyer, 2007). This lack of familiarity with a
parochial system has ultimately resulted in a reluctance on the part of parents to enroll their
children in Catholic schools, especially considering the increasingly prohibitive tuition rates of
the parochial system.
Financial burdens have also resulted from a decline in the number of religious serving as
teachers within Catholic schools. From 1965-2006, the number of female religious declined by
62%, from 180,000 to 68,000. In 2006, the latter figure accounted for just 5% of all teachers and
staff members at Catholic schools in the United States (Meyer, 2007). In turn, the increase in the
number of lay teachers employed at Catholic schools has resulted in higher operating costs and
an increased reliance upon tuition revenue, fundraising, and endowment funds (Baxter, 2012).
Consequently, many Catholic schools in the United States have struggled to remain open.
In fact, despite a growing Catholic population, the number of Catholic schools in the U.S. fell
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from 13,000 to 7,500 between 1960 and 2006 (Meyer, 2007). Within the last decade, this figure
has decreased even further. As of 2019, there were 6,289 Catholic schools still in operation
including 1,197 secondary schools (McDonald & Schultz, 2019). Not surprisingly, many
researchers have concluded that school finance is of considerable importance to the future of
Catholic schools.
Simultaneously, Catholic schools have increasingly served students of color, particularly
African-American and Latino students (Setari & Setari, 2016). In 1965, the point at which
Catholic schools in the United States had reached peak enrollment, the number of Latino
Catholics amounted to only 5% of the total U.S. Catholic population. Since then, the number of
Latino Catholics in the United States has increased rapidly. In 2016, Latinos accounted for more
than 40% of all Catholics in the United States. Moreover, young Latinos accounted for 60% of
all Catholics under the age of 18 (Ospino & Weitzel-O’Neill, 2016a).
While the enrollment of students of color has increased in recent years, overall Catholic
school enrollment has nonetheless declined. More significantly, recent net enrollment trends
indicate that few Latinos are actually choosing to attend Catholic schools. During the 2014-2015
academic year, for example, the total Latino school age population amounted to approximately
12.4 million nationwide. Of this total, only 2.3% (296,203) were enrolled in Catholic schools
(Ospino & Weitzel-O’Neill, 2016a).
Purpose
This study aimed to explore the leadership practices of Catholic secondary school leaders
with respect to the development of tuition assistance policies and community outreach efforts for
Latino families. In recent years, Latino families have been increasingly identified as a way to
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bolster Catholic school enrollment. In response, research suggests that Catholic school leaders
have begun to develop more culturally responsive policies surrounding tuition assistance and
community outreach for Latino families (Huchting et al., 2017; Ospino & Weitzel-O’Neill,
2016a; University of Notre Dame, 2009). However, the exact manner and effect of this effort is
still largely unknown. Consequently, this study sought to identify the extent to which Catholic
school leadership practices reflect and embody meaningful elements of engagement with Latino
families. This analysis included the manner in which Catholic school leaders perceive their
schools as accessible for Latino families in relation to the tuition assistance policies and
community outreach practices they currently employ. Lastly, this study aimed to explore the
relationship between Catholic Social Teaching (CST), Culturally Responsive School Leadership
(CRSL), and the manner and extent of engagement among Latino families resulting from tuition
assistance policies and community outreach.
Research Questions
In light of the demographic and fiscal shifts Catholic schools have experienced over the
last half century, tuition assistance policies and community outreach efforts among Catholic
schools are of particular significance. An examination of these themes is crucial since enrollment
declines threaten the ability of Catholic schools to serve all students, especially the growing
proportion of students of color who attend Catholic schools. Given this context, the principles of
Catholic Social Teaching and Culturally Responsive School Leadership provide a theoretical
framework that stands to illuminate the extent to which current Catholic school leadership
practices are aligned to the historical mission of Catholic education. Consequently, this research
study addressed the following questions:
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1. What are the current leadership practices employed to increase accessibility and
engagement of Latino families in Catholic High Schools in Los Angeles?
2. In what ways do Catholic High School leaders embody the tenets of Catholic Social
Teaching to increase accessibility and engagement for Latino families?
3. In what ways do Catholic High School leaders embody the principles of Culturally
Responsive School Leadership to increase accessibility and engagement for Latino
families?
Framed in this manner, the term “accessibility” was operationally defined as the manner and
extent to which tuition assistance policies are developed and implemented by Catholic secondary
school leaders to increase the affordability of Catholic education and subsequently facilitate
student enrollment. Similarly, the term “engagement” was operationally defined as the active and
sustained parent and student participation in school events and programs resulting from
community outreach efforts developed and implemented by Catholic secondary school leaders.
Method
Context
Catholic high schools within Archdiocese of Los Angeles (ADLA) provided the context
for this study. Geographically, the ADLA encompassed a large portion of Southern California
including parishes within three counties: Los Angeles, Ventura, and Santa Barbara.
Organizationally, this also included a large network of Catholic schools, which dates back to the
early 20th century and has since grown considerably. Beginning in 1903, 19 parochial schools
and five academies accounted for a total student enrollment of 2,895. As of 2019, the
Archdiocese of Los Angeles represents the fourth-largest diocese in the United States in both
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total number of Catholic schools and student enrollment (Los Angeles Department of Catholic
Schools, 2016).
In terms of secondary education, there were 50 Catholic high schools within the
Archdiocese of Los Angeles at the time of this study. These institutions represented a diverse set
of educational missions and philosophies, which were most prominently manifested in their
governance structure and the communities they served. More specifically, these schools were
classified as diocesan, parish, or private Catholic high schools. Diocesan high schools were run
and governed directly by the Department of Catholic Schools (DCS) within the Archdiocese of
Los Angeles. Individual parishes within the Archdiocese operated parish high schools with the
pastor holding ultimate oversight over the school. Private Catholic high schools maintained an
independent governance structure, with organizational oversight usually vested in a governing
board. While the ADLA Department of Catholic Schools did not directly govern parish and
private Catholic high schools, they were still officially acknowledged as Catholic schools within
the region and were invited to consult with the DCS leadership and participate in ADLAsponsored programs and policies. In addition, Catholic high schools within the Archdiocese
included coeducational and single-sex institutions in both urban and suburban settings.
With respect to student enrollment, schools within the Archdiocese of Los Angeles have
experienced declines that mirror national trends. From 2000-2017, for example, total student
enrollment fell from 99,708 to 77,361 (Higareda, Martin, Chavez, & Holyk-Casey, 2011; Los
Angeles Department of Catholic Schools, 2017). Despite this decline, however, the enrollment of
Latino students has remained consistent over the last seven years. From 2010-2017, Latino
students accounted for 46% of all students enrolled in Catholic elementary and high schools
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within the Archdiocese of Los Angeles. Reflecting the diversity of the southern California, the
percentage of Latino students enrolled within the Archdiocese of Los Angeles also represents a
higher proportion of enrollment in comparison to national trends. As of 2019, Latino students
made up only 17.8% of all students enrolled in Catholic schools nationally (McDonald &
Schultz, 2019).
Within this context, the availability of tuition assistance funds has served as an asset to
both schools and Latino families seeking Catholic education. In particular, the Catholic
Education Foundation in Los Angeles (CEF) has become one of the nation’s largest charitable
trusts dedicated to Catholic school tuition assistance. The Catholic Education Foundation
annually provides $1000 per student in elementary school and $2000 per student in high school.
These funds are distributed entirely based on financial need using 115% of the Federal School
Lunch Program guideline as a threshold for financial aid (Catholic Education Foundation, 2017).
During the 2015-16 school year, the CEF provided $13.3 million in tuition assistance to 10,792
students (Catholic Education Foundation, 2017). This constituted financial support to over two
hundred Catholic schools in the Archdiocese of Los Angeles, including 34 out of the 51 Catholic
high schools (then in operation) within the Archdiocese (Catholic Education Foundation, 2016).
Moreover, of the students who received CEF support for the 2015-16 school year, 84% were
Latino.
Participants
Survey Participants. The research participants who completed the survey for this study
included site-based Catholic secondary school leaders (N = 22). As administrative structures vary
among schools, the survey participants included principals (n =21) and a head of school (n = 1).
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Regardless of specific title, however, all 50 individuals who served as the lead site administrator
at a Catholic secondary school within the Archdiocese of Los Angeles were invited to complete
the survey. Given the aforementioned differences in Catholic high schools, however, various
demographic data were gathered within the survey to gain insight into the specific leadership
setting of each participant. Among the survey participants, 12 served in a diocesan high school,
nine served in a private high school, and one served in a parish high school. In addition, the
survey participants represented 12 co-educational high schools and 10 single-sex high schools
within both urban and suburban settings. Lastly, the mean percentage of Latino students enrolled
at the survey participants’ schools was 45.14 (SD = 29.81).
Personal demographic information was also gathered including the participants’ age,
gender, ethnicity, years of experience in Catholic education, and level of Spanish speaking
proficiency (Interagency Language Roundtable Language, 2011). The mean age of the survey
participants was 50 (SD = 11.00). Fourteen of the participants were male and eight were female.
In addition, 11 identified as White/Caucasian, 10 identified as Hispanic/Latino, and one
identified as Multi-Racial. The mean for years of administrative experience within Catholic
education was 15.14 (SD = 11.90). The mean for total years of experience within Catholic
education was 24.09 (SD =12.39). Lastly, 14 of the survey participants reported that they have a
basic level of Spanish-speaking proficiency, while eight reported that they have an advanced
level of Spanish-speaking proficiency.
Interview Participants. In addition to launching a survey, four semi-structured
interviews were conducted for this study. Collectively, these interviews constituted two
leadership case studies, which represented a spectrum of high school demographic characteristics
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within the Archdiocese of Los Angeles. The first case study represented a small urban Catholic
high school in which 98% of enrolled students were Latino. The second case study represented a
large Catholic high school located in a suburban setting in which 34% of enrolled students were
Latino. As a means to gather qualitative data reflective of leadership practices related to tuition
assistance policies and community outreach efforts, the interview participants included the
principal and director of marketing and outreach for each school given their direct involvement
in the development and implementation of these research topics. Two of these interview
participants were male and two were female. In addition, three interviewees identified as Latino,
of whom two were Spanish-speakers. The remaining interviewee identified as White. Lastly, the
interview participants represented a spectrum of leadership experience in Catholic education,
ranging from 6 to over 20 years of service.
Procedures
This investigation employed an explanatory mixed-methods design (Creswell, 2014). As
a QUAN-Qual mixed-methods study, quantitative data were collected first through a crosssectional survey, which was distributed to site-based Catholic secondary school leaders, such as
principals and heads of school. Subsequently, qualitative data were collected through semistructured interviews as a means to elaborate on the quantitative results.
Recruitment. Participant recruitment occurred through purposive sampling. The
theoretical frame of this study included Culturally Responsive School Leadership (Khalifa, 2018;
Khalifa et al., 2016), which emphasizes the central role that principals and lead administrators
play in school reform as well as the creation of schools as spaces of inclusivity. As such,
Catholic school leaders represented a group of participants whose experiences and perspectives
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stood to meaningfully address this study’s research questions. In addition, the site-based Catholic
school leaders within the Archdiocese of Los Angeles represented a broad and diverse
educational system that constituted one of the largest Catholic school networks in the country.
The prospective survey participants were first notified of the study via email. This formal
introduction was coordinated with the consent of the ADLA deputy superintendent of high
schools and provided an overview and purpose of the study as well as a link to complete the
survey. This formal invitation was sent to the professional email addresses of potential
participants. Subsequently, the ADLA deputy superintendent of high schools sent a follow up
email to the potential participants in which he encouraged them to complete the survey as means
to help gather key data, which could inform leadership practices for the future benefit of the
schools within the Archdiocese of Los Angeles.
Following the survey distribution, interview participants were purposively selected so as
to constitute two case studies (Yin, 2009). After an initial analysis of the survey data, these two
case study schools were selected to illuminate key demographic trends that emerged from the
quantitative data. Most prominently, these trends were related to the geographic context of
Catholic high schools (i.e., urban/suburban), the percentage of Latino students enrolled at
Catholic high schools, the ethnicity of school leaders, and the Spanish-speaking proficiency of
school leaders. Given these characteristics, two high-schools within the Archdiocese of Los
Angeles were selected to represent both an urban school in which a majority of enrolled students
were Latino and a suburban school in which a plurality of enrolled students were Latino. Once
the case study sites were selected, interviewees were determined to include those Catholic school
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leaders who have direct knowledge of tuition assistance policies and community outreach efforts:
the principal and the director of marketing and outreach.
These potential interview participants were invited by email to participate in this study.
Initially, the principal of each site was contacted. Upon obtaining the informed consent of the
principals to profile their schools as case studies, the directors of marketing and outreach were
subsequently invited to participate in an interview. This invitation reiterated the overview and
purpose of the study with a further explanation that the aim of the interviews was to gather the
personal insight and experience of Catholic school leaders regarding the accessibility and
outreach efforts of Catholic schools for Latino families. Moreover, potential interviewees were
notified that participation was voluntary and that all interview data would remain confidential.
Surveys. This study’s cross-sectional survey was distributed via email. The invitation to
complete this survey was sent to all 50 site-based lead administrators within the Archdiocese of
Los Angeles and included an explanation that participation was voluntary. While personal
demographic and leadership information was collected, research participants were informed that
the survey data were anonymous. The participants were asked to complete the survey
independently after providing their consent. The survey was made available to the participants
for two weeks during the summer of 2018.
Interviews. The semi-structured interviews took place during September and October of
2018. Each interview lasted approximately one hour. The interviews were digitally recorded and
subsequently transcribed. To ensure the confidentiality of research participants, both digital
recordings and interview transcriptions were stored in a Google Drive account with two-step
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security verification. Additionally, participant names and other identifying demographic
information were replaced with pseudonyms and omitted from subsequent data analysis.
Measures
Surveys. The cross-sectional survey primarily aimed to measure the operationally
defined terms “accessibility” and “engagement” for Latino families as they relate to Catholic
high schools. The survey items related to “accessibility” were intended to measure participant
experience and perspectives of tuition assistance policies as they function to increase the
financial access of Catholic high school for Latino families. These items included a series of
parallel statements that address prospective and current Latino families, such as “my school has
sufficient tuition assistance funds to meet the needs of all current/prospective families.”
Participants were then prompted to assess each statement based on a 5-point Likert scale ranging
from strongly disagree to strongly agree. Similarly, the survey items related to “engagement”
with Latino families included a series of statements based on recommended community outreach
and leadership practices for both prospective and current Latino families (Alliance for Catholic
Education, 2016). These items included statements such as, “I collaborate with a dedicated
network of Latino parents to serve as liaisons, ambassadors, and/or translators between my
school and prospective/current Latino families.” For these survey items, participants were
prompted to assess each statement based on a 5-point Likert scale measuring frequency, ranging
from never to very frequently.
In addition, the survey included items intended to measure the influence of Catholic
Social Teaching (CST) on the participants’ perspectives of Catholic school leadership. The items
related to Catholic Social Teaching (USCCB, 1990, 1995, 2005) included statements tied to three
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CST tenets: life and dignity of human person, solidarity, and option for poor and vulnerable.
Primarily, participants were asked to rate the importance of these CST principles within their
role as a Catholic school leader. These survey items included the following prompt: “To what
extent are the following principles and responsibilities important to your practice as a Catholic
school leader?” Participants then had an opportunity to assess each CST principle based on a 5point Likert scale measuring importance, ranging from not important at all to extremely
important.
The survey also included items that relate the principles of CST to tuition assistance
policies and community outreach practices. These survey items included a statement such as,
“respect for the life and dignity of all human persons has influenced my perception and
development of tuition assistance policies.” Participants were then prompted to assess each
statement based on a 5-point Likert scale ranging from strongly disagree to strongly agree.
Similarly, the survey included items related to the four behaviors of Culturally
Responsive School Leadership (CRSL): critical self-reflection, development of culturally
responsive teachers, creation of inclusive school environments, and engagement of parents and
students in community (Khalifa et al., 2016). Participants were asked to rate the importance of
these CRSL behaviors within their role as a Catholic school leader. These survey items included
the following prompt: “To what extent are the following behaviors important to your practice as
a Catholic school leader?” Participants then had an opportunity to assess each CRSL behavior
based on a 5-point Likert scale measuring importance, ranging from not important at all to
extremely important. Lastly, the survey included statements that aim to measure the extent to
which participants view behaviors as affecting their perception of tuition assistance policies and
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community outreach practices. These survey items included statements such as “personal
reflection on the cultural responsiveness of my school’s policies and procedures has influenced
my perception and development of tuition assistance policies.” Once again, participants were
prompted to assess each statement based on a 5-point Likert scale ranging from strongly disagree
to strongly agree.
Interviews. As a means to complete case studies of two Catholic high schools, a total of
four semi-structured interviews were conducted with Catholic school leaders. These interviews
were intended to provide data that supplemented the quantitative survey results. Through
qualitative analysis, the interviews were intended to highlight specific leadership practices of
each case study site as experienced by the school’s respective principal and director of marketing
and outreach. To this end, the research participants were asked to comment on their professional
experiences and opinions regarding the challenges and unique circumstances surrounding the
development of tuition assistance policies, especially as they relate to accessibility for Latino
families (see Appendix B for complete interview protocol). Participants were asked questions,
such as “What forms of tuition assistance are currently available for your prospective and current
families and do Latino students engage these policies the same, less, more than other students?”
Similarly, participants were asked to comment on their experience and perception of effective
and meaningful community outreach efforts for Latino families. For example, the interviews
included questions, such as “In what ways do you see Latino families engaged at your school?”
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Analytical Plan
Surveys
The analysis of survey data was facilitated through the use of the Statistical Package in
the Social Sciences (SPSS) statistical software, Version 24.0 (IBM Corporation, 2019). For each
Likert-scale survey item, the mean and standard deviation was determined for these interval data.
In total, the survey items accounted for three domains of inquiry: leadership practices,
perceptions of tuition assistance funding, and the impact and influence of CST and CRSL on the
development of tuition assistance and outreach policies. Within these domains, individual survey
items comprised the following eight variables:
•

Culturally Responsive Leadership Practices addressing current Latino families,

•

Culturally Responsive Leadership Practices addressing prospective Latino families,

•

Leadership perceptions of tuition assistance funding for current Latino families,

•

Leadership perceptions of tuition assistance funding for prospective Latino families,

•

Impact of Catholic Social Teaching (CST) tenets on leadership practice,

•

Impact of CST tenets on tuition assistance and outreach policies,

•

Impact of Culturally Responsive School Leadership (CRSL) principles on leadership
practice,

•

Impact of CRSL principles on tuition assistance and outreach policies.

In turn, the internal reliability of survey items was determined, and a Cronbach’s alpha
coefficient was calculated for each of the eight survey variables. This was followed by the
creation of eight mean composite variables.
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Subsequently, the quantitative data were disaggregated based on demographic grouping
variables. These grouping variables included the percentage of Latino students enrolled at the
survey participant’s school, the Spanish-speaking proficiency of the survey participant, and the
ethnicity of the survey participant. For each of these demographic characteristics, the mean and
standard deviation was determined across the eight composite variables referenced above. Lastly,
these same demographic grouping variables were used as a basis to disaggregate the data emerging
from the survey items that addressed culturally responsive leadership practices. Once again, the
mean and standard deviation were determined for each of these survey items, disaggregated based
on the percentage of Latino students enrolled at the survey participant’s school, the Spanishspeaking proficiency of the survey participant, and the ethnicity of the survey participant.
Interviews
The analysis of the interview data was facilitated through the use of the Dedoose research
software, Version 8.2.14 (SocioCultural Research Consultants, 2019). All interview transcripts
were uploaded into a Dedoose project that allowed for access to the complete set of interview
transcripts. The interview data was then coded based on the elements of this study’s theoretical
framework. Specifically, interview transcripts were coded for any reference to select tenets of
Catholic Social Teaching (life and dignity of human person, solidarity, and option for poor and
vulnerable) as well as the principles of Culturally Responsive School Leadership (critical selfreflection, development of culturally responsive teachers, creation of inclusive school
environments, and engagement of parents and students in community). In addition, the review of
interview transcripts included coding based on any emergent themes of the data. This was then
followed by an in-depth analysis of the data excerpts and codes. In addition, marketing materials
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(i.e., website, school profiles, and brochures) provided additional data related to school
demographics and the tuition assistance policies and outreach efforts in place at each high school
and discussed by the interview participants.
The qualitative data served to incorporate more specific participant voices into the
research findings. In this manner, an explanatory mixed-methods design had a dual benefit.
Primarily, it referenced a relatively large network of schools, that of school leadership within
ADLA. Secondly, it allowed for the lived experiences of the participants to inform the research
findings, which stands to create a more thorough analysis of data (Hatch, 2002).
Limitations
Limitations within this study arose out of the fact that the research design allowed for
self-reported data. The purpose of this research was to identify the current practices and
perceptions of Catholic secondary school leaders with respect to tuition assistance policies and
community outreach efforts for Latino families. The fact that the research participants (i.e.,
Catholic secondary school principals and a head of school) reported on their own practices may
have affected the manner in which they responded to survey and interview questions. The use of
an anonymous survey and the maintenance of confidentiality within interviews were intended to
curb the effects of this limitation.
As a mixed-methods study, this research is also limited by a low survey response rate.
The survey sample size (N = 22) represented only 44% of all potential participants. To
compensate for this possibility, the Archdiocese of Los Angeles (ADLA) was chosen as the
study’s context. The ADLA is one of the largest dioceses in the country. In recruiting
participants from within this organization, the research findings stood to represent a diversity of
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perceptions and experience that would not be present if a smaller context was chosen.
Additionally, the support and consent of the ADLA Deputy Superintendent of Catholic
Secondary School was enlisted to facilitate a greater response rate among potential participants.
Still, the low survey response rate prevents generalizability to ADLA leadership as a whole.
As a researcher, it was also important to note that I have spent my entire professional
career serving Catholic schools within the Archdiocese of Los Angeles. Over the span of fifteen
years, I have worked at two diocesan high schools, in multiple capacities: teacher, director of
communications, dean of curriculum, assistant principal, and vice principal. Within this context,
my professional network has grown to result in a degree of familiarity with the research
participants. This proves to be a limitation with respect to the aforementioned self-reporting data,
perhaps having led to a reluctance on the part of participants to be completely forthright in either
their survey or interview responses. My attempt to overcome this limitation was based in the
careful creation of survey and interview protocols that were grounded in existing research, most
prominently that surrounding tuition assistance policies, outreach efforts, Catholic Social
Teaching, and Culturally Responsive School Leadership. The intent of this approach was to
focus the collection of data on the relevant research as opposed to any personal relationship that
may have existed.
In addition, I am a product of Catholic schools, having attended a high school within the
Archdiocese of Los Angeles. Consequently, my personal experience as a Latino student was sure
to inform and perhaps introduce bias into my interaction with research participants and my
subsequent interpretation of data. Once again, the design of this study was informed by an
existing research base and specific theoretical frame. While my positionality has shaped my own
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interest and perspective on this study, my creation of the survey and interview protocols were
done with the intent of allowing the participant voices to emerge to the greatest extent possible.
The scope of this study was also limited to the perceptions and leadership practices of
certain Catholic secondary school leaders within the Archdiocese of Los Angeles. This study did
not intentionally aim to examine the leadership practices of Catholic elementary school leaders
or high school leaders from other dioceses. In addition, this study did not aim to quantitatively
examine the perceptions and practices of other Catholic school leaders who are tasked with
community outreach such as school presidents, directors of marketing, and directors of
advancement. In response, this study relies upon research that highlights the central role of sitebased school leaders––such as principals––in the creation of inclusive school environments
(Giles et al., 2005; Leithwood & Jantzi, 2006; Khalifa, 2018; Khalifa et al., 2016). As such, this
study, while not inclusive of multiple types of school leaders, nonetheless seeks to focus on those
leaders who have a considerable amount of influence on the themes raised within this study.
Moreover, the case study interviews were intended to mitigate the effects of this limitation by
including participants serving in positions other than that of a lead site-based administrator.

59

CHAPTER 4
FINDINGS
Study Background
The purpose of this research study was to explore the extent to which Catholic school
leadership practices reflect and embody meaningful elements of engagement with the Latino
community. In particular, the aim of this study was to examine the leadership practices of
Catholic secondary school leaders as they relate to the development of tuition assistance policies
and community outreach efforts for Latino families. Within this context, the principles of
Catholic Social Teaching (CST) and Culturally Responsive School Leadership (CRSL)
constituted a theoretical framework that informed the research design and subsequent analytical
plan.
The following findings specifically emerged from an explanatory mixed-methods study
(QUAN-Qual). The quantitative data were collected through a cross-sectional survey that was
distributed to Catholic secondary school lead site administrators within the Archdiocese of Los
Angeles (e.g., principals and heads of school). The qualitative data were collected from four
semi-structured interviews in addition to school documents. Collectively, the qualitative data
constituted two case studies, which represented a spectrum of high school demographic
characteristics within the Archdiocese of Los Angeles. The first case study represented a small
urban Catholic high school in which 98% of enrolled students were Latino. The second case
study represented a large Catholic high school located in a suburban setting in which 34% of
enrolled students were Latino. For each high school, the principal and the director of marketing
and outreach were interviewed given their direct involvement in the development of tuition
assistance and community outreach policies. Marketing materials (i.e., website, school profiles,
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and brochures) provided additional data related to school demographics and the tuition assistance
policies and outreach efforts employed at each high school.
Research Questions
Given the aforementioned overview, this research study attempted to address the
following research questions:
1. What are the current leadership practices employed to increase accessibility and
engagement of Latino families in Catholic High Schools in Los Angeles?
2. In what ways do Catholic High School leaders embody the tenets of Catholic Social
Teaching to increase accessibility and engagement for Latino families?
3. In what ways do Catholic High School leaders embody the principles of Culturally
Responsive School Leadership to increase accessibility and engagement for Latino
families?
Within these research questions, the term “accessibility” was operationally defined as the manner
and extent to which tuition assistance policies are developed and implemented by Catholic
secondary school leaders to increase the affordability of Catholic education and subsequently
facilitate student enrollment. The term “engagement” was operationally defined as active and
sustained parent and student participation in school events and programs resulting from
community outreach efforts developed and implemented by Catholic secondary school leaders.
In turn, Catholic Social Teaching (CST) referred to a series of principles that prompt
individuals to seek equity and justice in all incidence of social, political, and economic
institutions (Bradley-Levine & Carr, 2015; Massaro, 2011). Informed by the Catechism of the
Catholic Church, as well as encyclicals and letters written by popes, CST has encapsulated a
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worldview that is essentially tied to the mission of Catholic education. Within the context of this
study, three CST tenets were examined: solidarity, the life and dignity of the human person, and
a preferential option for the poor and marginalized.
In a related manner, Culturally Responsive School Leadership (CRSL) referred to the
ability of school leaders to create school contexts and curriculum that responds effectively to the
educational, social, political, and cultural needs of students and parents of color (Khalifa, 2018;
Khalifa et al., 2016). Within the context of this study, the four key CRSL leadership behaviors
were examined: critical self-reflection, development of culturally responsive teachers, creation of
inclusive school environments, and engagement students and parents in community contexts.
Leadership Practices and Current Funding
The first research question listed above focused on current leadership practices employed
by Catholic secondary school leaders to increase the accessibility and engagement of Latino
families. To address this question, survey participants were asked about their own practices in
relation to current and prospective Latino families. In addition, survey participants were asked
about their perception of tuition assistance funding available for both current and prospective
Latino families. The findings below provide a detailed examination of these data.
Leadership Practices Related to Latino Families
The first set of data below (Table 2) includes the means and standard deviations for seven
survey items intended to determine how frequently Catholic secondary school principals employ
culturally responsive leadership practices to engage Latino parents and students. The survey
participants were specifically asked to report on their respective leadership practices as they
relate to Latino parents and students who are currently part of their school community (current
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families). These practices were reported on a 5-point Likert scale ranging from never (1), rarely
(2), occasionally (3), frequently (4), and very frequently (5). In addition to the individual survey
items, the following table includes the mean and standard deviation for a composite variable (⍺ =
0.81) representing all seven leadership practices addressing current Latino families.
Table 2
Leadership Practices Addressing Current Latino Families (N = 22)
Survey Items

M

SD

I oversee the professional development of faculty and staff regarding the unique
needs of Latino students. [Overseeing Professional Development]

2.82

0.96

I oversee bilingual (English & Spanish) parent meetings for Latino families.
[Overseeing Bilingual Parent Meetings]

2.50

1.14

I collaborate with a dedicated network of Latino parents to serve as liaisons,
ambassadors, and/or translators between my school and current Latino families.
[Collaboration with Parent Liaisons]

2.41

1.10

I work with front-office staff to establish a welcoming environment for Spanish
speakers. [Est. Welcoming Environment - Spanish-speakers]

4.09

0.97

I work with faculty and staff to ensure the incorporation of Spanish into Masses
(e.g., songs, responses, general intercessions) [Incorporation of Spanish in Masses]

2.45

0.96

I oversee the celebration of important Latino cultural events (e.g., Día de los
Muertos, May Crowning, Las Posadas, Día de los Reyes Magos, Día de los
Ninos). [Celebration of Cultural Events]

3.68

1.09

I work with faculty and staff to incorporate culturally responsive imagery
throughout campus (e.g., images/statues of Our Lady of Guadalupe).
[Incorporation of Responsive Imagery on Campus]

3.59

1.05

Composite Variable: Leadership Practices––Current Families (⍺ = 0.81)

3.08

0.72

Note. Description in brackets indicates the label given to specific survey items.

As seen in the table above, the frequency with which the survey participants employed
culturally responsive leadership practices to address current Latino families varied. Four of the
seven survey items yielded mean scores less than 3, which indicates that the survey participants
were likely to engage in these leadership practices occasionally, rarely, or never. Alternatively,
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the three remaining items, which relate to cultural events, cultural imagery, and interaction with
Spanish speakers, yielded mean scores greater than 3, suggesting that the participating school
leaders were likely to employ these practices more often. Working with front-office staff to
establish a welcoming environment for Spanish-speakers was reported as the most frequently
employed leadership practice with a mean score of 4.09 (SD = 0.97). Moreover, 77.3% of all
participants reported that they engaged in this effort either frequently (4) or very frequently (5).
In a similar manner, the survey participants were asked to report on their leadership
practices that engage Latino parents and students who are considering joining their school
community (prospective families). The following data (Table 3) include the means and standard
deviations for seven survey items intended to determine how frequently Catholic secondary
school principals employ culturally responsive leadership practices to engage these prospective
families. As with the data reported in Table 2, the survey items referenced in the following table
asked the survey participants to report on the frequency with which they employ the given
leadership practices. Once again, these practices were reported on a five-point Likert scale
ranging from never (1), rarely (2), occasionally (3), frequently (4), and very frequently (5). The
following table also includes the mean and standard deviation for a composite variable (⍺ = 0.89)
representing all seven leadership practices addressing prospective Latino families.

64

Table 3
Leadership Practices Addressing Prospective Latino Families (N = 22)
Survey Items

M

SD

I oversee the creation of Spanish-Language versions of all applications, registration
forms, financial aid forms and/or emergency contact forms. [Creation of Spanish
Forms]

2.86

1.42

I oversee bilingual (English & Spanish) parent meetings for Latino families.
[Overseeing Bilingual Parent Meetings]

2.45

1.37

I collaborate with a dedicated network of Latino parents to serve as liaisons,
ambassadors, and/or translators between my school and current Latino families.
[Collaboration with Parent Liaisons]

2.67

1.32

I work with front-office staff to establish a welcoming environment for Spanish
speakers. [Est. Welcoming Environment––Spanish-speakers]]

4.00

1.02

I attend (or designate staff members to attend) Spanish Masses to answer questions,
distribute marketing materials, and/or speak with prospective families after Mass.
[Attendance at Spanish Masses]

2.33

1.46

I facilitate collaboration with local pastors, parish staff, and/or directors of religious
education regarding policies and practices for Latino outreach and education.
[Collaboration w/Parish Officials]

2.48

1.17

I am in communication with local charter school regarding policies and practices for
Latino outreach and education. [Collaboration w/Charter School Officials]

1.81

0.87

Composite Variable: Leadership Practices––Prospective Families (⍺ = 0.89)

2.68

0.95

Note. Description in brackets indicates the label given to specific survey items.

The data in Table 3 revealed that the participating school leaders were less likely to
employ culturally responsive leadership practices to address prospective families. Six of the
seven survey items yielded mean scores less than 3, which indicates that the participating school
principals were likely to engage in the majority of these leadership practices only occasionally
(3), rarely (2), or never (1). Among these leadership practices were the efforts to provide Spanish
translations of school documents, facilitation of bilingual parent meetings, collaboration of
Latino parent liaisons, attendance at local Spanish Masses, and collaboration with local parish
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officials regarding outreach efforts for Latino families. As with the leadership practices
addressing current families, however, the most frequently employed leadership practice to
provide inclusivity to prospective families was the creation of a welcoming environment for
Spanish speakers. This survey item yielded a mean score of 4.00 (SD = 1.02) with 68.2% of all
participants reporting that they facilitate this effort either frequently (4) or very frequently (5).
Perceptions of Funding for Latino Families
In addition to the leadership practices referenced above, the participating school leaders
were also asked about their perception of funding available for tuition assistance at their school
for both current and prospective Latino families. Table 4 includes the means and standard
deviations for five survey items intended to determine whether the participants perceived that
tuition assistance funds and policies increased the financial accessibility of their school for
Latino families. For each survey item, the participants reported on a 5-point Likert scale
indicating their level of agreement ranging from strongly disagree (1), somewhat disagree (2),
neither agree nor disagree (3), somewhat agree (4), and strongly agree (5). Table 4 also includes
the mean and standard deviation for a composite variable (⍺ = 0.73) representing all five survey
items that addressed tuition assistance funding and policies for current Latino families.
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Table 4
Leadership Perceptions of Funding for Current Latino Families (N = 21)
Survey Items

M

SD

My school has sufficient tuition assistance funds to meet the needs of all current Latino
families.

2.67

1.56

Funds from tuition assistance foundations (e.g., Catholic Education Foundation)
significantly increase the accessibility of my school for current Latino families.

3.71

1.49

Funds from private scholarships significantly increase the accessibility of my school for
current Latino families.

4.24

0.94

Site-based funds (endowment, school scholarships), increase the accessibility of my
school for current Latino families.

4.29

0.85

Site-based tuition assistance policies (e.g., negotiated tuition rates) increase the
accessibility of my school for current Latino families.

4.48

0.81

Composite Variable: Funding––Current Families (⍺ = 0.73)

3.88

0.81

The data in Table 4 indicate a collective disagreement among survey participants with the
statement that their school has sufficient tuition assistance funds to meet the needs of all current
Latino families. This particular survey item yielded a mean score of 2.67 (SD = 1.56) with
61.9% of respondents noting that they either disagreed or strongly disagreed with this statement.
However, for each of the subsequent survey items, the participating school leaders indicated their
perception that specific forms of tuition assistance revenue, such as foundation funds and
scholarships, did increase the accessibility of their school for Latino families. Each of these
survey items yielded a mean score greater than 3. Among all the funds and policies referenced in
the survey, the participating school leaders were most strongly in agreement that site-based
tuition assistance policies (e.g., negotiated tuition rates) increased the accessibility of their school
for current Latino families. This particular survey item yielded a mean score of 4.48 (SD = 0.81).
Moreover, 90.5% of respondents either indicated that they agreed or strongly agreed with this
survey item.
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In turn, Table 5 includes data corresponding to perceptions of tuition assistance
availability for prospective families. The data below consist of the means and standard deviations
for the five survey items that address funding for prospective families. For each survey item, the
participants also reported on a five-point Likert scale indicating their level of agreement or
disagreement. Once again, the table includes a composite variable (⍺ = 0.77), which represents
all five survey items that address tuition assistance funding and policies for prospective Latino
families.
Table 5
Leadership Perceptions of Funding for Prospective Latino Families (N = 21)
Survey Items

M

SD

My school has sufficient tuition assistance funds to meet the needs of all prospective Latino
families.

2.33

1.46

Funds from tuition assistance foundations (e.g., Catholic Education Foundation)
significantly increase the accessibility of my school for prospective Latino families.

3.52

1.63

Funds from private scholarships significantly increase the accessibility of my school for
prospective Latino families.

4.29

0.90

Site-based funds (endowment, school scholarships), increase the accessibility of my school
for prospective Latino families.

4.14

0.96

Site-based tuition assistance policies (e.g., negotiated tuition rates) increase the accessibility
of my school for prospective Latino families.

4.33

0.91

Composite Variable: Funding––Prospective Families (⍺ = 0.77)

3.72

0.88

Just as with their perception of funding for current families, the participating school
leaders indicated a disagreement that their school has sufficient funds to meet the needs of
prospective Latino families. As noted in Table 5, this particular survey item yielded a mean score
of 2.33 (SD = 1.46), with 66.7% of all respondents indicating that they either disagreed or
strongly disagreed with this statement. Mirroring the data in Table 4, the participants were also
most strongly in agreement that site-based tuition assistance policies functioned to increase the
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accessibility of their school for prospective Latino families. This survey item yielded a mean
score of 4.33 (SD = 0.91) with 90.5% of all respondents also indicating that they either agreed or
strongly agreed with this statement.
Impact of Catholic Social Teaching on Accessibility and Engagement
The second research question of this study related to the manner in which Catholic High
School leaders embody the tenets of Catholic Social Teaching to increase accessibility and
engagement for Latino families. To address this inquiry, the survey participants were asked to
assess the impact that Catholic Social Teaching (CST) has had on their leadership practice in
general. In addition, the participating school leaders were asked to report on the extent to which
three CST tenets have influenced their perception and development of tuition assistance and
community outreach policies at their school. The tables below provide a detailed examination of
these data.
Catholic Social Teaching and Leadership Practice
Primarily, survey participants were asked to rate the extent to which CST tenets have
been important to their practice as Catholic school leaders. This rating was aligned to a 5-point
Likert scale indicating level of importance ranging from not important (1), slightly important (2),
moderately important (3), very important (4), and extremely important (5). The data contained in
Table 6 below includes the means and standard deviations for the survey items related to two
CST tenets: serving the poor and vulnerable and upholding solidarity and community. While this
study also incorporated a third tenet of CST (respect for the life and dignity of all human
persons), the specific survey item related to this tenet was removed from the following set of
data so as increase the reliability of the corresponding composite variable (⍺ = 0.79).
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Table 6
Impact of Catholic Social Teaching (CST) Tenets on Leadership Practice (N = 22)
CST Tenets

M

SD

Serving the poor and vulnerable.

4.68

0.57

Upholding solidarity and community.

4.68

0.48

Composite Variable: Catholic Social Teaching (⍺ = 0.79)

4.23

0.79

The data in Table 6 revealed that the participating school leaders perceived serving the
poor and vulnerable and upholding solidary and community as important to their practice as
Catholic school leaders. Both of the corresponding survey items yielded a mean score of 4.68
(SD = 0.57, SD = 0.48, respectively). Moreover, 95.4% of respondents indicated that serving the
poor and vulnerable was either very or extremely important to their practice as a leader.
Similarly, 100% of respondents indicated that upholding solidarity and community was either
very or extremely important to their practice as a leader. These findings align to the broader
institutional mission of Catholic education and make sense considering the current leadership
positions held by the survey participants.
Influence of CST on Tuition Assistance and Outreach Policies
In addition, these school leaders were asked to report on the extent to which three specific
CST tenets have influenced their perception and development of both tuition assistance and
community outreach policies. The applicable survey items included a 5-point Likert scale
indicating level of agreement ranging from strongly disagree (1), somewhat disagree (2), neither
agree nor disagree (3), somewhat agree (4), and strongly agree (5). The data contained in Table 7
below includes the means and standard deviations for the survey items related to three CST
tenets: respect for the life and dignity of all human persons, serving the poor and vulnerable and
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upholding solidarity and community. The following data also includes corresponding composite
variable (⍺ = 0.77).
Table 7
Impact of Catholic Social Teaching (CST) Tenets on Tuition Assistance and
Outreach Policies (N = 21)
Survey Items

M

SD

Respect for the life and dignity of all human persons has influenced my
perception and development of…

4.76

0.44

Service to the poor and vulnerable has influenced my perception and
development of…

4.90

0.30

The principle of solidarity and community has influenced my perception and
development of…

4.33

0.73

Respect for the life and dignity of all human persons has influenced my
perception and development of…

4.67

0.58

Service to the poor and vulnerable has influenced my perception and
development of…

4.71

0.56

The principle of solidarity and community has influenced my perception and
development of…

4.33

0.73

Composite Variable: Tuition Assistance/Outreach & CST (⍺ = 0.77)

4.62

0.40

Tuition Assistance Policies

Community Outreach Policies

The data above revealed the collective agreement among the participating school leaders
that the stated tenets of Catholic Social Teaching have influenced their perception and
development of tuition assistance and community outreach policies. Specifically, all survey
items yielded mean scores greater than 4. While all of the survey items suggest the influential
role of Catholic Social Teaching, the highest rated item was specific to the influence that service
to the poor and vulnerable has had on the perception and development of tuition assistance
policies. This survey item yielded a mean score of 4.90 (SD = 0.30) with 90.5% of all
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respondents indicating that they strongly agreed with the statement that service to the poor and
vulnerable has influenced their perception and development of tuition assistance policies.
Impact of Culturally Responsive School Leadership on Accessibility and Engagement
In a related manner, the third research question of this study addressed the manner in
which Catholic High School leaders embody principles of Culturally Responsive School
Leadership (CRSL) to increase accessibility and engagement for Latino families. As such, school
leaders were asked to assess the impact that the four major principles of Culturally Responsive
School Leadership have had on their leadership practice in general. Subsequently, the
participating school leaders were asked to report on the extent to which these CRSL principles
have influenced their perception and development of tuition assistance and community outreach
policies at their school. The tables below provide a detailed examination of these data.
Culturally Responsive School Leadership and Leadership Practice
Just as with the CST tenets, survey participants were asked to rate the extent to which
CRSL principles have been important to their practice as Catholic school leaders. This rating was
also aligned to a 5-point Likert scale indicating level of importance ranging from not important
(1), slightly important (2), moderately important (3), very important (4), and extremely important
(5). The data contained in Table 8 below includes the means and standard deviations for the
survey items related to the four major principles of CRSL: personal reflection on cultural
responsiveness, development of teacher capacities for culturally responsive pedagogies,
supporting cultural identities, and fostering engagement with parents and students. As indicated
in previously, the following table also includes a corresponding composite variable (⍺ = 0.90).
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Table 8
Impact of Culturally Responsive School Leadership (CRSL) Principles on
Leadership Practice (N = 22)
CRSL Principles

M

SD

Personal reflection on the cultural responsiveness of my school's policies and
procedures.

4.41

0.73

Development of teacher capacities for culturally responsive pedagogy.

4.23

0.81

Identifying and cultivating opportunities to support cultural identities and
perspectives of students and parents.

4.23

0.81

Fostering meaningful and sustained engagement with parents and students.

4.77

0.69

Composite Variable: Culturally Responsive School Leadership (⍺ = 0.90)

4.41

0.67

The data in Table 8 broadly indicate that the survey participants hold the four major
principles of CRSL as important to their role as Catholic school leaders. All four survey items
yielded a mean score greater than 4. Moreover, the highest rated survey item referenced the
practice of fostering meaningful and sustained engagement with parents and students, which
yielded a mean score of 4.77 (SD = 0.69). More specifically, 95.2% of participants indicated that
fostering such engagement was either very or extremely important to their practice as a leader.
Influence of CRSL on Tuition Assistance and Outreach Policies
In addition, these school leaders were asked to report on the extent to which the
principles of Culturally Responsive School Leadership have influenced their perception and
development of tuition assistance and community outreach policies. Once again, the applicable
survey items included a 5-point Likert scale indicating level of agreement ranging from strongly
disagree (1), somewhat disagree (2), neither agree nor disagree (3), somewhat agree (4), and
strongly agree (5). The data contained in Table 9 below include the means and standard
deviations for the survey items related to the four principles of CRSL in addition to a
corresponding composite variable (⍺ = 0.93).
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Table 9
Impact of Culturally Responsive School Leadership (CRSL) Principles on Tuition Assistance
and Outreach Policies (N = 21)
Survey Items

M

SD

Personal Reflection on the cultural responsiveness of my school's policies and
procedures has influenced my perception and development of…

4.19

0.87

The development of teacher capacities for culturally responsive pedagogy has
influenced my perception and development of…

3.62

0.92

Identifying and cultivating opportunities to support cultural identities and
perspectives of students and parents has influenced my perception and
development of…

4.05

0.92

Fostering meaningful and sustained engagement with parents and students has
influenced my perception and development of…

4.45

0.76

Personal Reflection on the cultural responsiveness of my school's policies and
procedures has influenced my perception and development of…

4.29

0.90

The development of teacher capacities for culturally responsive pedagogy has
influenced my perception and development of…

3.76

1.00

Identifying and cultivating opportunities to support cultural identities and
perspectives of students and parents has influenced my perception and
development of…

4.14

0.96

Fostering meaningful and sustained engagement with parents and students has
influenced my perception and development of…

4.60

0.68

Composite Variable: Tuition Assistance/Outreach & CRSL (⍺ = 0.93)

4.14

0.72

Tuition Assistance Policies

Community Outreach Policies

The data in Table 9 revealed a broad agreement among survey participants that the
principles of CRSL have influenced their perception and development of both tuition assistance
and community outreach policies. Six out of eight survey items yielded a mean score greater than
4. The two remaining survey items referred to the professional development of teachers to
increase culturally responsive pedagogy. While both of these items yielded a mean greater than
3, the less prominent level of agreement (as indicated by a lower mean score) was possibly
related to the indirect connection that professional development has to tuition assistance and
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community outreach policies. The highest rated survey items referred to the influence of
fostering engagement with parents and students. The reported influence of engagement on tuition
assistance policies yielded a mean score of 4.45 (SD = 0.76) with 85% of all respondents
indicating that they either agreed or strongly agreed with the influential nature of engagement.
Similarly, the reported influence of community outreach yielded a mean score of 4.60
(SD = 0.68) with 80% of all respondents indicating that they either agreed or strongly agreed
with the influential nature of engagement.
Demographic Trends in Leadership Practice and Perceptions
While the aforementioned data referenced leadership practices and perceptions of the
participating school leaders in the aggregate, the following findings expand this research by
presenting disaggregated data based on demographic grouping variables. Specifically, the
following tables reveal data based on the percentage of Latino students enrolled at the survey
participant’s school, the Spanish-speaking proficiency of the survey participant, and the ethnicity
of the survey participant. Primarily, the following analysis presents disaggregated data of
composite variables. Secondly, the following analysis includes an examination of disaggregated
data related to the leadership practices referenced above in Table 2 and Table 3.
Composite Variables and Demographic Trends
In total, the analysis of data for this study yielded eight composite variables, which are
presented together in Table 10. Once again, the following set of data includes the means,
standard deviations, and reliability alphas for each of the composite variables. The label for each
composite variable references their corresponding set of survey items and are consistent with the
information initially presented in the tables above.
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Table 10
List of Composite Variables––Descriptive Statistics
Composite Variable

M

SD

Reliability

Leadership Practices––Current Families
Leadership Practices––Prospective Families

3.08
2.68

0.72
0.95

⍺ = 0.81
⍺ = 0.89

Funding––Current Families
Funding––Prospective Families

3.88
3.72

0.81
0.88

⍺ = 0.73
⍺ = 0.77

Catholic Social Teaching (CST)
Tuition Assistance/Outreach & CST
Culturally Responsive School Leadership (CRSL)
Tuition Assistance/Outreach & CRSL

4.23
4.62
4.41
4.14

0.79
0.40
0.67
0.72

⍺ = 0.79
⍺ = 0.77
⍺ = 0.90
⍺ = 0.93

The data in Table 10 revealed trends in leadership practice, perceptions of tuition
assistance funding, and the influence of CST and CRSL on leadership practice and the
development of tuition assistance and outreach policies. As previously mentioned, the survey
responses indicated a moderate occurrence of culturally responsive leadership practices among
the research participants. In particular, the composite variables representing leadership practices
for both current and prospective families yielded mean scores less than 4. In turn, the data
revealed a moderate level of agreement that funding for tuition assistance increased the
accessibility of Catholic high schools for current and prospective Latino families. Specifically,
the composite variables representing this perception of funding yielded mean scores less than 4.
Lastly, the data in Table 10 revealed that the survey participants held the principles of CST and
CRSL as important to their role as Catholic school leaders as well as influential to the
development of tuition assistance outreach policies. All four of the composite variables
referencing CST and CRSL yielded mean scores greater than 4.
Trends based on percentage of enrolled Latino students. The following table presents
the first set of disaggregated data based on a demographic grouping variable. Specifically, Table
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11 presents a comparison of all eight composite variables based on the percentage of Latino
students enrolled at the survey participant’s high school. For each composite variable, Table 11
includes the mean and standard deviation for those survey respondents who led high schools
where the percentage of Latino students enrolled was less than 50. The following data set also
includes the means and standard deviations for those survey respondents who worked at schools
where the percentage of Latino students was greater than or equal to 50. The data also include
the number of survey participants who fell into each demographic subgroup. Given the small
numbers within each group, only descriptive side-by-side comparisons are presented.
Table 11
Comparison of Composite Variables Based on Percentage of Latino Students Enrolled at
Leaders’ School
< 50%
Composite Variable

≥ 50%

M (SD)

n

M (SD)

n

Leadership Practices––Current Families
Leadership Practices––Prospective Families

2.98 (0.72)
2.41 (0.93)

15
15

3.29 (0.71)
3.25 (0.76)

7
7

Funding––Current Families
Funding––Prospective Families

3.86 (0.93)
3.63 (1.01)

14
14

3.91 (0.58)
3.91 (0.55)

7
7

Catholic Social Teaching (CST)
Tuition Assistance/Outreach & CST
Culturally Responsive School Leadership (CRSL)

4.23 (0.86)
4.57 (0.43)
4.43 (0.64)

15
14
15

4.21 (0.70)
4.71 (0.30)
4.36 (0.78)

7
7
7

Tuition Assistance/Outreach & CRSL

4.01 (0.78)

14

4.39 (0.52)

7

The data in Table 11 revealed that survey responses were broadly consistent across
Latino enrollment subgroups in two of the three domains of survey inquiry. Primarily, the data
above indicate a broad agreement among respondent subgroups as to the importance and
influence of CST and CRSL. All composite variables related to CST and CRSL yielded mean
scores greater than 4, which suggests an agreement among survey participants regardless of the
percentage of Latino students enrolled at their school. Similarly, the data indicate a broad
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agreement among respondent subgroups that funding for tuition assistance has increased the
accessibility of their school for Latino families. All composite variables related to funding
yielded mean scores greater than 3, which also suggests an agreement among survey participants
regardless of the percentage of Latino students enrolled at their school. With respect to
leadership practices, however, the data indicate that the survey participants at schools with more
than 50% Latino enrollment employed CRSL practices more frequently than those who worked
at high schools with less than 50% Latino student enrollment. Specifically, the leadership
practice composite variables derived from the school leaders who worked at schools with a
Latino student enrollment of 50% or greater yielded means greater than 3. Alternatively, the
leadership practice composite variables derived from the school leaders who worked at schools
with a Latino student enrollment of less than 50% yielded means less than 3.
Trends based on Spanish-speaking proficiency of school leaders. Table 12 presents a
comparison of all eight composite variables based on the self-reported Spanish-speaking
proficiency of the survey participants. The research survey asked participants to report their
Spanish-speaking ability based on the following six proficiency levels: (a) no proficiency; (b)
elementary proficiency; (c) limited working proficiency; (d) general professional proficiency; (e)
advanced professional proficiency; and (f) functionally native proficiency (see Appendix A for
full description of proficiency levels). For each composite variable, Table 12 presents the mean
and standard deviation for those survey respondents who indicated that they had either no
proficiency, a limited working proficiency, or a general professional proficiency speaking
Spanish. These respondents are represented below as a basic proficiency subgroup. In addition,
Table 12 presents the mean and standard deviation for those survey respondents who indicated
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that they had either a general professional, advanced professional, or functionally native
proficiency speaking Spanish. These respondents are represented below as an advanced
proficiency subgroup. The following data also includes the number of participants who fell into
each demographic subgroup.
Table 12
Comparison of Composite Variables Based on Spanish-speaking Proficiency of School Leader
Basic Proficiency
Composite Variable

Advanced Proficiency

M (SD)

n

M (SD)

n

Leadership Practices––Current Families
Leadership Practices––Prospective Families

2.92 (0.76)
2.56 (0.87)

14
14

3.36 (0.57)
3.05 (1.02)

8
8

Funding––Current Families
Funding––Prospective Families

3.83 (0.90)
3.60 (1.02)

13
13

3.95 (0.72)
3.93 (0.60)

8
8

Catholic Social Teaching (CST)
Tuition Assistance/Outreach & CST
Culturally Responsive School Leadership (CRSL)
Tuition Assistance/Outreach & CRSL

4.21 (0.80)
4.55 (0.45)
4.43 (0.59)
4.00 (0.77)

14
13
14
13

4.25 (0.85)
4.73 (0.28)
4.38 (0.84)
4.36 (0.61)

8
8
8
8

The data in Table 12 related to the Spanish-speaking proficiency of the survey
participants largely mirrors that related to Latino student enrollment. Once again, survey
responses were broadly consistent across subgroups in two of the three domains of survey
inquiry. Specifically, the data indicate a broad agreement among subgroups as to the importance
and influence of CST and CRSL. All of the composite variables related to CST and CRSL
yielded mean scores greater than 4, which suggests an agreement among survey participants
regardless of their self-reported Spanish-speaking proficiency. Moreover, the data indicate a
broad agreement among respondent subgroups that funding for tuition assistance has increased
the accessibility of their school for Latino families. All composite variables related to funding
yielded mean scores greater than 3, which once again suggests an agreement among survey
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participants regardless of their self-reported Spanish-speaking proficiency. The data did indicate,
however, that the survey participants with advanced Spanish-speaking proficiency employ CRSL
practices more frequently than those with basic proficiency. The leadership practice composite
variables derived from the school leaders with advanced proficiency yielded means greater than
3. Alternatively, the leadership practice composite variables derived from the school leaders with
basic proficiency yielded means less than 3.
Trends based on ethnicity of school leaders. Table 13 presents a comparison of all
eight composite variables based on the ethnicity of the survey participants. For each composite
variable, the mean and standard deviation are presented for those survey respondents who selfidentified as White as well as those who identified as Latino (including bi-racial Latino). Once
again, the following data include the number of survey participants who fell into each
demographic subgroup.
Table 13
Comparison of Composite Variables Based on Ethnicity of School Leader
White
Composite Variable

Latino (inc. bi-racial w/Latino)

M (SD)

n

M (SD)

n

Leadership Practices––Current Families
Leadership Practices––Prospective Families

2.92 (0.84)
2.39 (1.00)

11
11

3.30 (0.54)
3.03 (0.86)

10
10

Funding––Current Families
Funding––Prospective Families

3.98 (1.00)
3.78 (1.13)

11
11

3.78 (0.60)
3.71 (0.54)

9
9

Catholic Social Teaching (CST)
Tuition Assistance/Outreach & CST
Culturally Responsive School Leadership (CRSL)

4.00 (0.78)
4.48 (0.47)
4.30 (0.60)

11
11
11

4.40 (0.81)
4.80 (0.23)
4.48 (0.77)

10
9
10

Tuition Assistance/Outreach & CRSL

3.86 (0.79)

11

4.51 (0.48)

9

The data in Table 13 revealed that survey responses were largely consistent across
ethnicity subgroups in the domains of CST/CRSL and tuition assistance funding. In particular,
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the data revealed a broad agreement among subgroups as to the importance and influence of CST
and CRSL. Three of the four composite variables related to CST and CRSL yielded mean scores
greater than 4 across ethnicity subgroups. With respect to the outlying composite variable
(related to tuition assistance/outreach and CRSL), the mean score derived from White
respondents yielded a mean score of 3.86 (SD = 0.79) while the mean score derived from Latino
respondents yielded a mean score of 4.51 (SD = 0.48). Still, the consistency present in the other
three composite variables does suggest a general agreement among the participating school
leaders that CST and CRSL are important and influential regardless of their ethnic identity. In
turn, the data indicate a broad agreement among respondent subgroups that funding for tuition
assistance has increased the accessibility of their school for Latino families. All composite
variables related to funding yielded mean scores greater than 3, which suggests an agreement
among survey participants regardless of their ethnicity. Lastly, the data indicate that the survey
participants who identified as Latino employed CRSL practices more frequently than those who
identified as White. The leadership practice composite variables derived from the school leaders
who identified as Latino yielded means greater than 3. Alternatively, the leadership practice
composite variables derived from the school leaders who identified as White yielded means less
than 3.
Leadership Practices and Demographic Trends
Based on the analysis above, it is apparent that certain demographic characteristics
aligned with differences in the frequency with which the survey participants employed culturally
responsive leadership practices. To illuminate the nature of these differences, the following data
present the survey items specifically related to these leadership practices, which were originally
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introduced in Table 2 and Table 3. In the tables below, however, these data are disaggregated
based on the aforementioned participant and school site demographic characteristics: the
percentage of Latino students enrolled at the survey participant’s school, the Spanish-speaking
proficiency of the survey participant, and the ethnicity of the survey participant.
Disaggregated trends based on percentage of enrolled Latino students. Table 14
includes the means and standard deviations for the seven survey items related to leadership
practices first referenced in Table 2. As stated above, these survey items were intended to
determine how frequently Catholic secondary school principals employed culturally responsive
leadership practices to engage Latino parents and students. The following table presents the selfreported leadership practices as they relate to current Latino families. These practices were
reported on a five-point Likert scale ranging from never (1), rarely (2), occasionally (3),
frequently (4), and very frequently (5). The leadership practices are identified with a truncated
label corresponding to each survey item found in Table 2. For each leadership practice, Table 14
includes descriptive statistics for those survey respondents who led high schools where the
percentage of Latino students enrolled was less than 50. The following data set also includes the
means and standard deviations for those survey respondents who worked at schools where the
percentage of Latino students was greater than or equal to 50. The data also include the number
of survey participants who fell into each demographic subgroup.
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Table 14
Frequency of Leadership Practices Addressing Current Latino Families Based on Percentage
of Latino Students Enrolled at Leaders' School
< 50%
Leadership Practice
Overseeing Professional Development
Overseeing Bilingual Parent Meetings
Collaboration with Parent Liaisons
Est. Welcoming Environment - Spanish-speakers
Incorporation of Spanish in Masses
Celebrating Cultural Events
Incorporating Responsive Imagery on Campus

≥ 50%

M (SD)

n

M (SD)

n

2.80 (1.01)
2.33 (1.18)
2.13 (1.06)
3.87 (1.06)
2.53 (0.92)
3.80 (1.01)
3.40 (0.99)

15
15
15
15
15
15
15

2.86 (0.90)
2.86 (1.07)
3.00 (1.00)
4.57 (0.54)
2.29 (1.11)
3.43 (1.27)
4.00 (1.16)

7
7
7
7
7
7
7

The data in Table 14 broadly indicate that the participating school leaders who served at
high schools in which Latino students constituted a majority of the student body employed
culturally responsive leadership practices to address current families with greater frequency than
those who served at schools in which Latino students were in the minority. Specifically, for five
out of the seven survey items, the mean scores derived from the school leaders who served
predominantly Latino student bodies yielded higher mean scores than those derived from the
leaders who served student bodies in which the percentage of Latino students was less than 50.
The subgroup serving fewer Latino students reported that they facilitated the incorporation of
Spanish into Masses with greater frequency (M = 2.53; SD = 0.92) than the respondents who
served student bodies in which a majority of students were Latino (M = 2.29; SD = 1.11). In
addition, the subgroup serving fewer Latino students reported that they celebrated cultural events
with greater frequency (M = 3.80; SD = 1.01) than the respondents who served student bodies in
which a majority of students was Latino (M = 3.43; SD = 1.27). Working with front-office staff
to establish a welcoming environment for Spanish-speakers was the most frequently employed
leadership practice and was derived from the respondents who worked at schools with a Latino

83

student enrollment of 50% or greater. This subgroup yielded a mean score of 4.57 (SD = 0.54)
with 100% of all participants in this subgroup reporting that they engaged in this effort either
frequently (4) or very frequently (5). For this same survey item, the respondents who worked at
schools with a Latino student enrollment of less than 50% yielded a mean score of 3.87 (SD =
1.06) with 66.6% of all participants in this subgroup reporting that they engaged in this practice
either frequently (4) or very frequently (5).
In turn, Table 15 includes the means and standard deviations for the seven survey items
related to leadership practices as they relate to Latino student enrollment and prospective
families. Once again, these practices were reported on a five-point Likert scale indicating the
frequency with which the participating school leaders employed the following practices. These
leadership practices are identified with a truncated label corresponding to each survey item
initially identified in Table 3. For each leadership practice, Table 15 includes the means and
standard deviations for those survey respondents who led high schools where the percentage of
Latino students enrolled was less than 50. The following data set also includes the means and
standard deviations for those survey respondents who worked at schools where the percentage of
Latino students was greater than or equal to 50.
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Table 15
Frequency of Leadership Practices Addressing Prospective Latino Families Based on
Percentage of Latino Students Enrolled at Leaders' School
< 50%
Leadership Practice
Creation of Spanish Forms
Overseeing Bilingual Parent Meetings
Collaboration with Parent Liaisons
Est. Welcoming Environment - Spanish-speakers
Attendance at Spanish Masses
Collaboration w/Parish Officials
Collaboration w/Charter School Officials

≥ 50%

M (SD)

n

M (SD)

n

2.80 (1.52)
2.20 (1.37)
2.33 (1.29)
3.87 (1.13)
2.00 (1.46)
2.20 (1.08)
1.47 (0.74)

15
15
15
15
15
15
15

3.00 (1.29)
3.00 (1.29)
3.50 (1.05)
4.29 (0.76)
3.17 (1.17)
3.17 (1.17)
2.67 (0.52)

7
7
6
7
6
6
6

The data in Table 15 revealed that the participating school leaders who served at schools
in which a majority of the student body was Latino employed culturally responsive leadership
practices addressing prospective families with greater frequency than the participating school
leaders who served at schools in which Latino students were in the minority. With respect to all
seven survey items, the respondents who worked at schools with a Latino student enrollment of
50% or greater yielded higher mean scores than those derived from the participants who worked
at schools with lower Latino student enrollment. Once again, the most frequently employed
leadership practice was working with front-office staff to establish a welcoming environment for
Spanish-speakers and was derived from the respondents who worked at schools with a Latino
student enrollment of 50% or greater. This subgroup yielded a mean score of 4.29 (SD = 0.76)
with 85.8% of all participants in this subgroup reporting that they engaged in this effort either
frequently (4) or very frequently (5). For this same survey item, the respondents who worked at
schools with a Latino student enrollment of less than 50% yielded a mean score of 3.87 (SD =
1.13) with 60% of all participants in this subgroup reporting that they engaged in this practice
either frequently (4) or very frequently (5).
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Disaggregated trends based on Spanish-speaking proficiency. Table 16 includes the
means and standard deviations for the seven survey items related to leadership practices
addressing current Latino families and is disaggregated based on the Spanish-speaking
proficiency of the survey participants. Once again, the leadership practices are identified with a
truncated label corresponding to each survey item found in Table 2. For each leadership practice,
Table 16 includes descriptive statistics for those survey respondents who indicated that they have
either no proficiency, a limited working proficiency, or a general professional proficiency
speaking Spanish. These respondents are represented below as a basic proficiency subgroup. In
addition, Table 16 presents the mean and standard deviation for those survey respondents who
indicated that they have either a general professional, advanced professional, or functionally
native proficiency speaking Spanish. These respondents are represented below as an advanced
proficiency subgroup.
Table 16
Frequency of Leadership Practices Addressing Current Latino Families Based on Spanishspeaking Proficiency of School Leader
Basic Proficiency
Leadership Practice
Overseeing Professional Development
Overseeing Bilingual Parent Meetings
Collaboration with Parent Liaisons
Est. Welcoming Environment - Spanish-speakers
Incorporation of Spanish in Masses
Celebrating Cultural Events
Incorporating Responsive Imagery on Campus

Advanced Proficiency

M (SD)

n

M (SD)

n

2.71 (0.91)
2.21 (1.12)
2.14 (1.23)
3.93 (1.07)
2.36 (0.93)
3.79 (1.05)
3.29 (1.07)

14
14
14
14
14
14
14

3.00 (1.07)
3.00 (1.07)
2.88 (0.64)
4.38 (0.74)
2.63 (1.06)
3.50 (1.20)
4.13 (0.84)

8
8
8
8
8
8
8

The data above revealed that the participating school leaders with an advanced
proficiency speaking Spanish employed culturally responsive leadership practices to address
current families with greater frequency than those with a basic proficiency. In reference to six of
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the seven survey items, the respondents with advanced proficiency yielded higher mean scores
than those derived from the participants with basic proficiency. The basic proficiency subgroup
reported that they celebrated cultural events with greater frequency (M = 3.79; SD = 1.05) than
the advanced proficiency subgroup (M = 3.50; SD = 1.20). Working with front-office staff to
establish a welcoming environment for Spanish-speakers was the most frequently employed
leadership practice and was derived from the respondents with advanced proficiency speaking
Spanish. This subgroup yielded a mean score of 4.38 (SD = 0.74) with 87.5% of all participants
in this subgroup reporting that they engaged in this effort either frequently (4) or very frequently
(5). For this same survey item, the respondents with basic proficiency yielded a mean score of
3.93 (SD = 1.07) with 71.4% of all participants in this subgroup reporting that they engaged in
this practice either frequently (4) or very frequently (5).
In reference to prospective Latino families, Table 17 includes the means and standard
deviations for the seven survey items related to leadership practices and the Spanish-speaking
proficiency of the survey participants. Once again, the following leadership practices are
identified with a truncated label corresponding to each survey item initially identified in Table 3.
For each leadership practice, Table 17 includes the means and standard deviations for subgroups
based on Spanish-speaking proficiency.
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Table 17
Frequency of Leadership Practices Addressing Prospective Latino Families Based on Spanishspeaking Proficiency of School Leader
Basic Proficiency
Leadership Practice
Creation of Spanish Forms
Overseeing Bilingual Parent Meetings
Collaboration with Parent Liaisons
Est. Welcoming Environment - Spanish-speakers
Attendance at Spanish Masses
Collaboration w/Parish Officials
Collaboration w/Charter School Officials

Advanced Proficiency

M (SD)

n

M (SD)

n

2.71 (1.44)
2.07 (1.21)
2.46 (1.33)
4.00 (1.04)
1.92 (1.44)
2.15 (1.07)
1.62 (0.77)

14
14
14
14
14
14
14

3.13 (1.46)
3.13 (1.46)
3.00 (1.31)
4.00 (1.07)
3.00 (1.31)
3.00 (1.20)
2.13 (0.99)

8
8
8
8
8
8
8

The data in Table 17 broadly indicate that the participating school leaders with an
advanced proficiency speaking Spanish employed culturally responsive leadership practices to
address prospective families with greater frequency than those with a basic proficiency. In
reference to six of the seven survey items, the respondents with advanced proficiency yielded
higher mean scores than those derived from the participants with basic proficiency. The
remaining survey item referred to working with front-office staff to establish a welcoming
environment for Spanish-speakers. For this survey item, the basic and advanced proficiency
subgroups yielded the same mean score of 4.0 (SD = 1.04; SD = 1.07, respectively). Within the
basic proficiency subgroup, 64.3% of all participants reported that they worked with front-office
staff to establish a welcoming environment for Spanish-speakers either frequently (4) or very
frequently (5). Within the advanced proficiency subgroup, 75% of all participants reported that
they engaged in this practice either frequently (4) or very frequently (5).
Disaggregated trends based on ethnicity of school leaders. Table 18 includes the
means and standard deviations for the seven survey items related to leadership practices
addressing current Latino families and is disaggregated based on the ethnicity of survey
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participants. For each leadership practice, Table 18 includes descriptive statistics for those
survey respondents who identified as either White or Latino (including bi-racial with Latino).
For each leadership practice, Table 18 includes the means and standard deviations for subgroups
based on ethnicity.
Table 18
Frequency of Leadership Practices Addressing Current Latino Families Based on Ethnicity of
School Leader
White

Latino (inc. bi-racial w/Latino)

Leadership Practice

M (SD)

n

M (SD)

n

Overseeing Professional Development
Overseeing Bilingual Parent Meetings
Collaboration with Parent Liaisons
Est. Welcoming Environment - Spanish-speakers
Incorporation of Spanish in Masses
Celebrating Cultural Events
Incorporating Responsive Imagery on Campus

2.73 (0.79)
2.18 (1.25)
2.00 (1.34)
3.82 (0.98)
2.36 (1.03)
3.82 (0.98)
3.55 (1.04)

11
11
11
11
11
11
11

3.00 (1.16)
2.90 (0.99)
2.90 (0.57)
4.40 (0.97)
2.60 (0.97)
3.60 (1.27)
3.70 (1.16)

10
10
10
10
10
10
10

The data in Table 18 broadly indicate that the participating school leaders who were
Latino employed culturally responsive leadership practices to address current families with
greater frequency than those who were White. Specifically, for six out of the seven survey items,
the mean scores derived from the Latino participants yielded higher mean scores than those of
the White respondents. The White respondents reported that they celebrated cultural events with
greater frequency (M = 3.82; SD = 0.98) than the Latino respondents (M = 3.60; SD = 1.27).
Working with front-office staff to establish a welcoming environment for Spanish-speakers was
the most frequently employed leadership practice and was derived from the Latino school
leaders. This subgroup yielded a mean score of 4.40 (SD = 0.97) with 90% of all participants in
this subgroup reporting that they engaged in this effort either frequently (4) or very frequently
(5). For this same survey item, the White respondents yielded a mean score of 3.82 (SD = 0.98)
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with 63.7% of all participants in this subgroup reporting that they engaged in this practice either
frequently (4) or very frequently (5).
In reference to prospective Latino families, Table 19 includes the means and standard
deviations for the seven survey items related to leadership practices and the ethnicity of the
survey participants. Once again, the following leadership practices are identified with a truncated
label corresponding to each survey item initially identified in Table 3. For each leadership
practice, Table 19 includes the means and standard deviations for subgroups based on the
ethnicity of the participating school leader.
Table 19
Frequency of Leadership Practices Addressing Prospective Latino Families Based on Ethnicity
of School Leader
White

Latino (inc. bi-racial w/Latino)

Leadership Practice

M (SD)

n

M (SD)

n

Creation of Spanish Forms
Overseeing Bilingual Parent Meetings
Collaboration with Parent Liaisons
Est. Welcoming Environment - Spanish-speakers
Attendance at Spanish Masses
Collaboration w/Parish Officials
Collaboration w/Charter School Officials

2.55 (1.44)
2.18 (1.33)
2.10 (1.45)
3.73 (1.19)
2.10 (1.60)
2.20 (1.23)
1.50 (0.71)

11
11
10
11
10
10
10

3.30 (1.42)
2.80 (1.48)
3.30 (0.95)
4.30 (0.82)
2.60 (1.43)
2.80 (1.14)
2.10 (0.99)

10
10
10
10
10
10
10

The data in Table 19 revealed that the participating school leaders who were Latino
employed culturally responsive leadership practices to address prospective families with greater
frequency than the participating school leaders who were White. With respect to all seven survey
items, the Latino respondents yielded higher mean scores than those derived from the
participants who were White. Once again, the most frequently employed leadership practice was
working with front-office staff to establish a welcoming environment for Spanish-speakers and
was derived from the Latino subgroup. This subgroup yielded a mean score of 4.30 (SD = 0.82)

90

with 80% of all participants in this subgroup reporting that they engaged in this effort either
frequently (4) or very frequently (5). For this same survey item, the White respondents yielded a
mean score of 3.73 (SD = 1.19) with 60% of all participants in this subgroup reporting that they
engaged in this practice either frequently (4) or very frequently (5).
Leadership Case Studies
The aforementioned quantitative data highlighted the leadership practices and perceptions
of lead site administrators who served Catholic high schools within the Archdiocese of Los
Angeles, particularly as they related to their embodiment of Catholic Social Teaching (CST) and
Culturally Responsive School Leadership (CRSL). In order to further illuminate the themes of
these quantitative findings, this research study also included two case studies, the findings of
which are presented below. Collectively, the qualitative data were collected to examine the
leadership practices and perceptions of school leaders who served in schools representing a
spectrum of high school demographic characteristics within the Archdiocese of Los Angeles.
The first case study, St. Teresa High School, represented a small urban Catholic high school in
which 98% of enrolled students were Latino. The second case study, St. Dominic Savio High
School, represented a large Catholic high school located in a suburban setting in which 34% of
enrolled students were Latino. For each high school, the principal and the director of marketing
and outreach were interviewed given their direct involvement in the development of tuition
assistance and community outreach policies. Marketing documents provided additional data
related to school demographics and the tuition assistance policies and outreach efforts currently
in place at each high school.

91

The findings below were organized to include the historical background and context of
each school as well as an introduction to the participating school leaders. In addition, the analysis
below presents a series of significant emergent themes including the leadership practices that
address accessibility and engagement for Latino families, the influence and impact of CST and
CRSL on the development of tuition assistance and community outreach policies, and the role
that personal experience with Catholic education plays in a leader’s practice and perceptions of
accessibility and engagement for Latino families.
St. Teresa High School
Having been founded in the first decade of the 20th century, St. Teresa High School is
one of the oldest schools within the Archdiocese of Los Angeles. While a series of relocations
and even name changes are a part of the history of the school, the historical roots of St. Teresa
High School are ultimately based in serving the Catholic community within the city of Los
Angeles. Today, St. Teresa is located on a campus dating back to the 1950s and is characterized
by its urban setting. The school serves a predominantly Latino, immigrant, working-class
community in which Latino students constitute 98% of the current study body. St. Teresa is also
considered a small Catholic high school with a current enrollment of just over 320 students.
Participant Profiles. The current principal of St. Teresa is Mr. Reyes who is a veteran
Catholic school educator. He began his career as an elementary school educator having taught
for five years within the Archdiocese of Los Angeles. Subsequently, Mr. Reyes became the
principal of an urban elementary school, also within the Archdiocese. He held this position for
eleven school years. It was after this tenure as an elementary school principal that Mr. Reyes was
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appointed to serve as the principal of St. Teresa High School, a position he has held for over five
years.
The current director of marketing and outreach at St. Teresa High School is Ms. Alvarez.
The 2018-19 school year was the fourth year that Ms. Alvarez served in this leadership capacity.
As the director of marketing and outreach, Ms. Alvarez’s work is largely dedicated to working
with prospective parents and students who are interested in joining the St. Teresa community.
Prior to her work in marketing and outreach, Ms. Alvarez served for five years as a teacher
within the Archdiocese of Los Angeles.
Leadership practices related to accessibility and engagement. Within the context of
independent semi-structured interviews, the leaders of St. Teresa High School highlighted parent
concerns related to the financial accessibility of their school. In particular, both the principal and
the director of marketing made clear their belief and perception that the Latino families they
serve often face financial obstacles in their ability to afford Catholic education. As Mr. Reyes,
the principal, stated,
The number one reason I believe that they’re not attending Catholic school is because of the money. It’s not
the marketing. It’s nothing else. It simply boils down to the money. . . . One thing you gotta [sic]
understand about our parents is that the majority have very little education, poor English skills. So, the jobs
they get are minimum-wage, labor-intensive, and when a company’s having issues they get cut. They’re the
first ones that get cut. So, many of them work two or three jobs to be able to send their students to St.
Teresa. You know, it’s tough.

In response, Mr. Reyes and Ms. Alvarez explained that their leadership practices,
particularly as they relate to tuition assistance policies, have been grounded in direct
communication with parents. Given her experience as St. Teresa’s director of marketing and
outreach, Ms. Alvarez highlighted, not only the primacy that financial concerns and tuition
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assistance policies hold in the minds of prospective families, but also the way in which she and
Mr. Reyes seek to alleviate these concerns. As she explained,
When I go out recruiting, one of the issues that comes up is tuition and financial assistance. What I always
tell parents is don't worry about it. Apply and once you've been accepted, you come in. You sit down. You
talk to the principal. You look at all your income requirements. Then, he will let you know how much is
available and what you can pay a month. If you're a single parent, if you're divorced, that's something that
the principal usually takes care of when he sits down, does the contract with them, and lets them know how
much tuition is going to be.

More specifically, Mr. Reyes articulated the nature of his direct involvement, not only in the
development of tuition assistance policies, but also in the final determination of tuition assistance
funds granted to Latino families. This effort also includes the determination of year-to-year
tuition increases for returning students. In explaining this practice of negotiated tuition rates, Mr.
Reyes stated,
I do all the financial aid myself. This way I get to know the families, even though it’s a brief conversation.
Sometimes, I do tell those families “no.” But, for the majority, I would bend over backwards. . . . We
usually tell our parents if nothing changes on their end, we would usually do an increase of $100.00 for the
year, $150.00. So, you’re looking at a $10.00 or $15.00 increase [per month]. And, for the most part,
they’re okay with it.

By extension, Mr. Reyes and Ms. Alvarez specifically addressed the importance that
speaking Spanish holds in the aforementioned relationship and dialogue with parents and
students. In particular, Mr. Reyes stated,
The Spanish definitely helps; I think definitely having a marketing director that speaks Spanish is a huge
plus, me speaking Spanish is a huge plus.

Ms. Alvarez commented further on the sense of community and rapport established by her
proficiency as a Spanish-speaking school leader:
I'm a Spanish speaker. . . . I was the first one to go to college and high school in my family. My parents
came from Mexico. They're immigrants. So, I do relate a lot with the parents. Speaking in Spanish really
helps them find that connection. They really like that. When they come here, our front office speaks
Spanish. Most of the parents speak Spanish, so then they feel like they're part of the community. Even my
presentations sometimes at high school nights are in Spanish. So, I do it in English and then I do it in
Spanish.
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Given this sentiment, it is apparent that a Spanish-speaking proficiency is central to the practice
of both leaders as they have sought to increase the financial accessibility of St. Teresa in addition
to establishing meaningful engagement with Latino families.
Impact and influence of CST and CRSL on accessibility and engagement. In addition
to the aforementioned themes of leadership practice and perception, the interviews with both Mr.
Reyes and Ms. Alvarez revealed a connection between their leadership practices and the key
principles of Catholic Social Teaching. In particular, the interview inquiry related to their
practices in the domains of tuition assistance and community outreach highlighted a clear
connection to CST tenets including the dignity of the human person, solidarity, and preferential
option for the poor and vulnerable. For example, Mr. Reyes, stated the following in reference to
his conceptualization of tuition assistance policies:
On, our end, we truly believe that we would rather have $100.00, $150.00 a month than nothing at all.
Going back to living the gospel, which is: do whatever you can and be selfless in helping the young, the
poor, and the vulnerable. . . . We’re really, I think, sticking to that. Living by that.

In turn, Ms. Alvarez, framed the issue of funding and sustainability for Latino families within the
context of solidarity and a preferential option for the poor and vulnerable:
What we need to do as a whole within the Archdiocese is provide more financial assistance in order to
bridge that gap. Everything is going up except our salaries. I see it because I see it with my parents. Their
salary has been the same for the last 10-15 years. You have to bridge that with families choosing Catholic
school and financial assistance. That's important. We need to have more financial assistance if we want
more parents or families in general to come to our school. That's one of the main concerns that we come
across.

In addition, both Mr. Reyes and Ms. Alvarez evoked certain principles of CRSL in their
discussion of tuition assistance and outreach policies for Latino families. In particular, the
leaders of St. Teresa addressed the CRSL principles of personal reflection on school policies and
the fostering of meaningful and sustained engagement with parents and students in community.
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When asked what makes St. Teresa High School unique under his leadership, Mr. Reyes
referenced the following:
A personal, one-on-one connection; the reputation . . . that St. Teresa understands the plight of their
financial situations . . . [and] the reputation that . . . we’re definitely able to help.

Similarly, Ms. Alvarez highlighted the relational dynamic of the St. Teresa community:
Most of our students are first generation. Their parents didn’t go to high school. So, they come here and
feel at home. They’re Spanish speakers and we’re a Spanish speaking community. That really relates to
them. Some of the other students are first generation so they relate to that. They’re the first students going
to college. They relate to that.

Lived experience within Catholic education. In addition to the aforementioned findings
related to leadership practices and the impact and influence of CST and CRSL, the qualitative
data also reveal an influential element of reflection related to the participant’s lived experience
within Catholic education. Within this context, these sentiments evoke the CRSL principle of
personal critical reflection. Moreover, the findings below reveal a key influence on the
formation, perspective, and ultimately action taken by the school leaders as they relate to tuition
assistance and outreach policies for Latino families.
In particular, both Mr. Reyes and Ms. Alvarez highlighted the impact that their personal
experience as a Catholic school student has had on their perception of themselves as leaders and
the manner in which they serve their parents and students. Mr. Reyes, in particular, referenced
his personal journey as a student when describing the ideas and events that have shaped his
vision of accessibility and engagement for Latino students:
I think a lot has to do my upbringing as well, from my past. My parents immigrated from Nicaragua. Very
poor. We attended Catholic school. Sisters were in charge. And they definitely helped us. And then going
to high school, we had a huge financial aid package. . . . Experiencing that definitely shaped my desire to
help families get a Catholic education. And, you know, from that point on I knew that I would do whatever
it would take to help a family, because I lived it.
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In a similar manner, Ms. Alvarez stressed the connection between her personal experience as a
Catholic school student with her conception of community:
I always tell my story because I went to a Catholic school. I wanted to go to this one high school. I ended
up going there. It wasn't really the community that I thought it was going to be. My parents didn't feel like
they belonged. I didn't really feel like I belonged. We ended up transferring to a different [Catholic] school.
That's where we felt like family, like home. That's what I tell the students. I went through it. I know what it
feels like. I know St. Teresa isn't for everybody, so I'm not upset that some people go here and there. I want
everybody to go to Catholic school. If you're meant to go to St. Teresa, then we're here with open arms.
That's pretty much my message.

Ultimately, these data suggest that, for both Mr. Reyes and Ms. Alvarez, their personal
experiences with Catholic education have directly impacted their leadership practice and the
development of tuition assistance and community outreach policies at St. Teresa High School.
St. Dominic Savio High School
Founded within the post-World War II era, St. Dominic Savio High School has been in
operation for over 60 years. In a manner similar to that of the aforementioned case study, its
establishment was tied to a growing community of Catholics in Southern California. What has
distinguished St. Dominic Savio High School, however, is its suburban location within Los
Angeles county and a campus consisting of 55 acres. Drawing students from a wider geographic
area has resulted in a more ethnically diverse student body. At the time of this study, Latino
students constituted 34% of the enrolled student body. The plurality of students identified as
White (49%). St. Dominic Savio is also one of the largest Catholic high schools within the
Archdiocese of Los Angeles with an enrollment of over 1200 students.
Participant profiles. The current principal of St. Dominic Savio High School is Dr.
Dawson who is also a longtime Catholic school educator. He began his career as a high school
teacher within the archdiocese of Los Angeles, serving in this capacity for nearly a decade at a
high school that served a largely Latino community. Subsequently, Dr. Dawson became the
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principal at this same high school, a position that he held for nearly twenty years. It was after this
time that Dr. Dawson was appointed as the principal of St. Dominic Savio High School.
The current director of marketing and outreach at St. Dominic Savio High School is Ms.
Laney who has worked in Catholic schools for nearly 35 years. In this time, Ms. Laney has
served at one Catholic elementary school and four high schools. She spent the first 20 years of
her career as an elementary school teacher serving a predominantly Latino community.
Subsequently, she moved on to Catholic high school where she has worked as a classroom
instructor as well as director of outreach. Ms. Laney has served as the director of outreach and
marketing at three different high schools.
Leadership practices related to accessibility and engagement. In a manner similar to
their counterparts at St. Teresa, the leaders of St. Dominic Savio High School highlighted the
financial concerns that many parents have with respect to the affordability of Catholic school. In
response, both Dr. Dawson and Ms. Laney described their leadership practices and perceptions
as they relate to increasing the accessibility of St. Dominic Savio High School for Latino
families.
As a comprehensive Catholic high school serving a large student body, the leaders of St.
Dominic Savio specifically referenced the formal process by which tuition assistance funds are
distributed to families in need. In particular, Dr. Dawson outlined the application process which
has included the use of a third-party tuition management service and a financial aid committee to
determine the final amount of tuition assistance that families receive. Within this process, both
school leaders addressed the role that they play in finding a balance between serving families in
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need and a consideration of the reality that there are limited funds available for tuition assistance.
In explaining this process, Dr. Dawson stated,
Our tuition assistance is based on need––exclusively on need––and so, we use the FACTS tuition system
and parents fill that out and then, we just make a judgment on that. They [FACTS] send us back what they
think they [families] should give or what they can afford to pay . . . and then, we make our decisions.

According to Dr. Dawson, the financial aid committee convenes to discuss the financial aid
packages for families. This committee consists of both Dr. Dawson and Ms. Laney in addition to
the school’s finance director, vice principal, and assistant principal.
Despite the formality of this process, however, Dr. Dawson indicated that the nature of
this work is still difficult given limited funding. In particular, he described the committee’s work
as follows:
Any way you look at it, it's a real tap dance and it's a ballet, because it's an art, not a science. Sometimes,
you're gonna [sic] get it wrong. You have your basic guidelines. “Here's what we have on all their tax
forms.” And so, that just basically guides us with how much we're gonna [sic] give. And often, we have to
go higher, because they just can't do it. When that happens, we have another six or seven pages they have to
fill out for us. And we go into great detail with how much they're actually able to afford. And so, that
means the assistant principal, his assistant, and a couple of other people, have to really be involved to talk
to all these people, because it takes a great deal of time.

In turn, Ms. Laney corroborated this sentiment in articulating the obstacles to ensure financial
accessibility for their families. In particular, Ms. Laney explained that her role within this
process is of one of relationships and community with parents and students:
As I've told some families, “It might not be the answer you're looking for, but you have an answer, and let's
build from that.” So, if there's something you want to petition. . . . I'll do that. I become the communicator
at that point. Or a mediator. . . . Sometimes there's a compromise in that. And sometimes it could be I'd find
out more information. And I'm like, “Oh, well, that was a missing piece. Now it makes sense.”

With reference to the manner in which Latino families navigate this process, Dr. Dawson
highlighted the importance of Spanish-speaking proficiency, but also suggested that their policies
are ultimately inclusive and culturally responsive. He contextualized these themes as follows:
We have staff who speak Spanish really well and my own assistant also, because I think it's really
important that we don't have to go around looking for a translator. . . . So, I would say language would be
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the only impediment to the process. I have not found that our Latino families shirk from applying for
financial aid for fear of not knowing the language. I just haven't seen that.

Considered together, both leaders explained that the current tuition assistance policies at
St. Dominic Savio High School consist of formal processes that involve a number of school
employees. This is likely due to the sheer size of St. Dominic Savio as compared smaller
Catholic high schools such as St. Teresa. Still, the interview data reveal a commitment to service
in the name of accessibility and engagement on the part of both Dr. Dawson and Ms. Laney.
Impact and influence of CST and CRSL on accessibility and engagement. With
respect to the emergent themes related to the Catholic Social Teaching and Culturally
Responsive School Leadership, the interview data reveal a connection to a series of the
aforementioned tenets and principles. Specifically, the commentary offered by Dr. Dawson and
Ms. Laney reflect an emphasis on solidarity, a preferential option for the poor and vulnerable,
and the facilitation of sustained and meaningful engagement with parents and students in
community.
More specifically, both leaders of St. Dominic Savio placed an emphasis on the need to
work alongside families, especially if they are of limited financial means. For example, Dr.
Dawson noted that the financial burden of Catholic high school is increasingly cost prohibitive,
and while foundational support from organizations such as the Catholic Education Foundation
does help bridge the financial divide, it is often not enough to retain many families within their
community. Still, Dr. Dawson indicated his perception that the essential value of Catholic
education requires that school leaders continue to work in an attempt to ensure financial
accessibility. For example, he stated the following,
How do we fund Catholic education? Because it's something we just don't want the kids to lose. . . . The Ed
Foundation [CEF] has been a huge help to everybody. But $2,000.00 when your tuition's $11,000.00? It's
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nice, but it's not gonna [sic] make a big difference to those who are barely getting by. . . . But maybe if we
made it that much closer to their ability to afford it, we'd get more.

In a similar manner, Ms. Laney highlighted the fundamentally important role that ensuring
financial accessibility holds in her work as a school leader at St. Dominic Savio High School:
People, families in general, they will do whatever to keep their students in that place where there's safety,
they're happy, they're doing well. . . . And if we can help on the financial aid to keep them here and make
that happen, they know we will.

In addition, the themes of solidarity and sustained and meaningful engagement with
parents and students in community where prominent in Ms. Laney’s articulation of her
leadership experience within Catholic schools. In reference to the aforementioned tuition
assistance policies and practices in place at St. Dominic Savio, Ms. Laney described her work as
essentially serving as an advocate for families while maintaining their voice and dignity:
I have to go to bat, which I do, to the finance committee to relay their story. So, they're not just an
application. They're not just a paper app. They are a story. And if I am able to communicate that for them,
that's my job.

Moreover, Ms. Laney contextualized her leadership experience within the broader trends of
Catholic school enrollment and, specifically, the difficulties that families and school leaders alike
face in ensuring the financial accessibility of Catholic high school. On this topic, Ms. Laney
stated,
I think of the future of Catholic schools and I think we’re gonna [sic] be okay. . . . I think if we just move
forward, and we stay in contact in the community, and we really hold strong with families putting their kids
in the Catholic elementary schools, and we stay in touch and we serve them . . . and we see them as
families, and really get to know them, I think we’ll be okay, because people will see the value.

Once again, the voice of both Dr. Dawson and Ms. Laney reveal a commitment to service in
solidarity and community with families.
Lived experience within Catholic education. Lastly, the interviews with both Dr.
Dawson and Ms. Laney revealed the key role that personal experience with Catholic education
has held in their conceptualization of accessibility and engagement with families. For example,
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Dr. Dawson reinforced his belief that financial accessibility is a major concern for families.
Within this context, however, he also indicated that his experience as a Catholic school parent
potentially represents a path toward distinguishing the value of Catholic education:
We have to offer something unique . . . and part of that includes parent memories of their own Catholic
education. My son went to Catholic schools because, although I didn't go to Catholic schools, my wife did,
and there's no way she would have allowed for my kids not to go to Catholic schools. I don't know that
that's always gonna [sic] be the case. And that's a huge challenge for us. The only thing I can say is that it
has to become affordable.

Ms. Laney echoed these sentiments and further added that her experience as a Catholic school
parent has revealed not only the value of Catholic education, but also the sacrifice often required
to obtain it. In this vein, Ms. Laney commented,
I’m a public-school girl who went to a Catholic university, so that was really my first, you might say,
encounter with Catholic education. I've pretty much been involved in Catholic education ever since. . . . I
work extra hard to continue that Catholic education, because as a parent myself, putting my daughter and
my son through Catholic education, I see the value in it. So as a parent, it almost becomes parent to parent.
. . . I know what a big impact Catholic education can be, as a parent, and putting my kids through grade
school and high school. And the sacrifice it takes as a parent. And it is a big sacrifice.

Once again, these voices suggest that personal experience with Catholic education have informed
the leadership practices and perceptions of both Dr. Dawson and Ms. Laney with respect to
tuition assistance and community outreach policies at St. Dominic Savio High School.
Conclusion
An analysis of the quantitative data revealed a series of common themes and key
findings. Primarily, the survey data indicated that the frequency with which participating
Catholic school leaders employed culturally responsive leadership practices to address Latino
families was varied. The survey participants reported that they frequently employed some
culturally responsive leadership practices to address current Latino families while other practices
are employed only infrequently. The survey data also indicated that the participating school
leaders were less likely to employ culturally responsive practices to engage prospective Latino

102

families. With respect to tuition assistance funding, the survey participants broadly disagreed
with the notion that enough funds exist to support Latino families (both current and prospective
families). However, the participating school leaders were broadly in agreement that specific
forms of tuition assistance funds and procedures have functioned to increase the accessibility of
their school for Latino families. In turn, the research data revealed that the participants viewed
the principles of Catholic Social Teaching and Culturally Responsive School Leadership as
impactful and influential to their roles as Catholic school leaders. Lastly, the survey data
indicated a higher frequency of culturally responsive leadership practices among specific
demographic subgroups. Latino leaders, leaders with an advanced Spanish-speaking proficiency,
and those who work at schools in which a majority of the student body consists of Latino
students indicated that they employed culturally responsive leadership practices with a greater
frequency than their colleagues who identified with the other subgroups.
Similarly, the data from the case studies revealed a series of common and unique
leadership characteristics. Most prominently, the data indicated that the principles of solidarity,
engagement with families in community, a preferential option for poor and vulnerable, and
personal reflection related to a lived experience with Catholic education were influential to
leadership practice. Prominent differences across the two case studies existed in regard to the
scope and nature of tuition assistance and outreach policies. Specifically, the data revealed that
the development and implementation of tuition assistance policies range from direct involvement
and one-on-one meetings with the principal of the school (St. Teresa HS) to a formalized and
comprehensive process involving the disclosure of financial records and the participation of an
administrative financial aid committee (St. Dominic Savio HS). In turn, the outreach efforts of
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each school have been informed by these different policies and procedures specifically
influencing the relationship and conversation that the directors of marketing have with Latino
families. While the data suggest that the underlying focus and mission of this work is largely
consistent across the two case studies, the process and procedures are still markedly different.
Moreover, an analysis of school documents revealed prominent demographic differences
between the two schools including total school enrollment, the percentage of Latino students,
and the school location. A more thorough examination of these key findings is included in
Chapter 5.
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CHAPTER 5
DISCUSSION
Introduction
The objective of this research study was to examine the leadership practices of Catholic
secondary school leaders in relation to the development of tuition assistance policies and
community outreach efforts for Latino families. This research aimed to identify the extent to
which Catholic school leadership practices reflect and embody meaningful elements of
engagement with and sustained accessibility for Latino families. This included an exploration of
the impact and influence of Catholic Social Teaching (CST) and Culturally Responsive School
Leadership (CRSL) within the development of tuition assistance policies and community
outreach efforts.
As such, this study attempted to address the following research questions:
1. What are the current leadership practices employed to increase accessibility and
engagement of Latino families in Catholic High Schools in Los Angeles?
2. In what ways do Catholic High School leaders embody the tenets of Catholic Social
Teaching to increase accessibility and engagement for Latino families?
3. In what ways do Catholic High School leaders embody the principles of Culturally
Responsive School Leadership to increase accessibility and engagement for Latino
families?
As referenced above, the term “accessibility” was operationally defined as the manner and extent
to which tuition assistance policies are developed and implemented by Catholic secondary school
leaders to increase the affordability of Catholic education and subsequently facilitate student
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enrollment. In addition, the term “engagement” was operationally defined as active and sustained
parent and student participation in school events and programs resulting from community
outreach efforts developed and implemented by Catholic secondary school leaders.
In addressing these research questions, this study employed an explanatory mixedmethods design (QUAN-Qual). The quantitative data were collected through a cross-sectional
survey, which was distributed to Catholic secondary school lead site administrators within the
Archdiocese of Los Angeles (i.e., principals and heads of school). In order to elaborate on the
quantitative findings, the qualitative data constituted two case studies that represented a variety
of leadership practices as employed at demographically diverse high schools within the
Archdiocese of Los Angeles. The first case study (St. Teresa High School) represented a small
urban Catholic high school in which 98% of the student body consisted of Latino students. The
second case study (St. Dominic Savio High School) represented a large Catholic high school
located in a suburban setting in which 34% of the student body consisted of Latino students. The
principal and the director of marketing and outreach at each school were interviewed given their
direct involvement in the development of tuition assistance and community outreach policies. In
addition, marketing materials, such as school profiles and websites, provided additional data
related to school demographics and the tuition assistance policies and outreach efforts that were
present at each high school.
Discussion of Findings
The following discussion includes an overview of the key research findings that emerged
from the survey and the case study interviews. In addition, the following analysis includes an
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examination of the relevant literature in relation to these findings. Lastly, this discussion includes
a review of the research limitations as they relate to this study design.
Leadership Practices
The data from this research indicated that the frequency with which participating Catholic
school leaders have employed culturally responsive leadership practices to address Latino
families is varied and moderate. In particular, the survey participants reported that they have
frequently employed several culturally responsive leadership practices to address current Latino
families. These practices included the following:
•

overseeing the incorporation of culturally responsive imagery throughout campus
(e.g., images/statues of Our Lady of Guadalupe);

•

overseeing the celebration of important Latino cultural events;

•

working with staff and faculty to ensure a welcoming school environment for Spanish
speakers.

Alternatively, the survey participants reported that they have infrequently employed other
leadership practices to address current Latino families. The practices of limited frequency
included the following:
•

facilitating faculty professional development regarding the unique needs of Latino
students;

•

overseeing bilingual parent meetings;

•

collaborating with Latino parent liaisons;

•

facilitating the incorporation of Spanish into school Masses.
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The data also indicated that the participating school leaders were less likely to employ
culturally responsive practices to engage prospective Latino families. In particular, the only
leadership practice addressing prospective families that they have employed with a degree of
frequency is working to ensure a welcoming school environment for Spanish speakers. In turn,
the survey participants indicated that they have infrequently employed the following leadership
practices to engage prospective families:
•

facilitating bilingual parent meetings;

•

collaborating with Latino parent liaisons;

•

collaborating with local parish officials;

•

overseeing the creation of Spanish translations of school documents (e.g., school
applications, financial aid forms).

The case study data similarly revealed a variety of leadership practices. In relation to
tuition assistance policies, for example, the leaders of St. Teresa High School highlighted their
commitment to direct, one-on-one, communication with parents to determine tuition assistance
awards. Alternatively, the leaders of St. Dominic Savio High School referenced a more formal
process by which tuition assistance funds are distributed to families in need. In particular, the
principal of St. Dominic Savio outlined an application process which has included the use of a
third-party tuition management service and a financial aid committee to determine the final
amount of tuition assistance that families receive. Given the case of St. Teresa High School,
which serves a predominantly Latino working-class community with an enrollment of 320
students, the direct approach to tuition assistance and outreach policies is not only logistically
feasible, but also likely more appropriate and impactful. Alternatively, at St. Dominic Savio
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High School, which serves a more ethnically and socio-economically diverse community with
over 1200 students, the implementation of more formalized and comprehensive tuition assistance
policies is likely a function of organizational management pursued with the intent of balancing
efficiency with equitable treatment of all families. Despite these policy differences, however, the
interview participants did exhibit a degree of consistency in their commitment to culturally
responsive leadership practices. Just as with the survey data, this consistency most prominently
emerged in the importance that Spanish holds in the aforementioned relationship and dialogue
with parents and students, a viewpoint that was upheld by all four interview participants.
A consideration of recent research in relation to these findings suggests that leadership
practices to increase the accessibility and engagement for Latino families are inconsistently
employed within Catholic schools. Primarily, recent research has indicated that school leaders
utilize a variety of tuition assistance and outreach efforts to support families (Alliance for
Catholic Education, 2015; Huchting et al., 2017; James, 2007; Ospino & Weitzel-O’Neill,
2016a). In turn, an examination of existing research considering the findings above demonstrates
that specific leadership practices have been utilized within certain Catholic school contexts, but
not in others. Most prominently, in their national survey of Catholic school leaders, Ospino and
Weitzel-O’Neill (2016b) concluded that the presence of culturally responsive leadership
practices addressing Latino families is generally limited. Only 14% of Catholic school principals
reported that they facilitate initiatives aimed at engaging Latino families. As defined in this
national survey, these initiatives included the celebration of Latino cultural events, sponsoring
Spanish Masses, and hosting parent programs in Spanish.
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Consequently, the findings of this study align in part with existing research. In one sense,
the discussion above––especially that which addresses prospective Latino families––corroborates
the data compiled by Ospino and Weitzel-O’Neill (2016a). That is, the school leaders surveyed
for this study reported that they infrequently facilitated several culturally responsive practices. A
full consideration of existing research, however, suggests that this alignment is not universal.
More specifically, the practices of the school leaders in this study are both more and less
culturally responsive than those practices discussed in existing research. For example, the
participants of this study reported their frequent efforts to engage current Latino families by
incorporating culturally responsive imagery throughout campus, overseeing the celebration of
important Latino cultural events, and working with staff and faculty to ensure a welcoming
school environment for Spanish-speakers. In this sense, they stand apart from national trends in
that they are more culturally responsive in their practice. Alternatively, the findings above note
the infrequency with which the Catholic school leaders from this study have collaborated with
Latino parent liaisons. These findings stand in contrast to the research of Huchting, Cunningham,
Aldana, and Ruiz (2017) who examined Catholic school leadership and engagement with Latino
families in a diocese that neighbors that of this study’s geographic context. Given this
geographic proximity, the data from both studies would seemingly yield data noting consistency
in leadership practice. Ultimately, however, Huchting et al. (2017) highlighted the concerted
efforts of Catholic school leaders to partner with Spanish-speaking parents in order to engage
Latino families. Consequently, a synthesis of research suggests that the school leaders who took
part in this study are less culturally responsive (at least in part) than their counterparts in a
neighboring diocese. Therefore, the findings of this study inform existing research by suggesting
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that the implementation of culturally responsive leadership practices by Catholic school leaders
is varied and often inconsistent.
While the data indicate that a number of culturally responsive leadership practices are
employed within Catholic schools, it is also worth noting that the extent of subsequent
community engagement is not entirely defined. That is, a commitment to culturally responsive
leadership practices certainly constitutes progress, but the mere presence of practices, such as the
celebration of important Latino cultural events, does not guarantee meaningful and substantive
community engagement. As critical research perspectives have revealed, such practices must
move beyond a superficial acknowledgment of cultural difference to address issues of power and
dominant ideologies (Nieto & Bode, 2011). Moreover, such culturally responsive practices
should allow for the creation of enduring spaces for community engagement that serve the
interests of liberatory practices and social justice (Darder, 2015; Darder, 2016). Given the scope
of this research study, the data do not fully illuminate the extent to which the aforementioned
leadership practices fulfill these goals.
Tuition Assistance Funding
With respect to tuition assistance funding currently available, the survey participants
broadly disagreed with the notion that enough funds exist to support Latino families (both
current and prospective families). However, the participating school leaders were broadly in
agreement that specific forms of tuition assistance funds and procedures have functioned to
increase the accessibility of their school for Latino families. More specifically, the participants
indicated that funding from tuition assistance foundations, private scholarships, and site-based
endowments and scholarships serve to increase the financial accessibility of their schools for
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Latino families. In addition, the participating school leaders were most strongly in agreement
that negotiated site-based tuition assistance policies have served to increase the accessibility of
their schools for Latino families (in relation to funding sources).
In a related manner, the case study interviewees situated their discussion of tuition
assistance policies within a broader understanding that many Latino families face financial
obstacles as they seek to access a Catholic high school education. In the case of St. Teresa High
School, both the principal and director of marketing noted that the families that they serve make
up a predominantly Latino, immigrant, working-class community for which limited financial
means render Catholic education increasingly cost prohibitive. Similarly, the school leaders from
St. Dominic Savio High School reported that, while their school’s Latino community is smaller
than that of urban schools like St. Teresa, the limited availability of funds for tuition assistance
has left many of their families in a position in which they are unable to afford the cost of
enrollment.
These findings are consistent with existing research that reveals the current fiscal
challenges present in Catholic schools. Ultimately, the Catholic schools face the fundamental
challenge of bridging the gap between average per-pupil costs and a limited revenue stream that
largely comes from tuition funds (Allen, 2008). As a result, Catholic school leaders have a
greater reliance upon fundraising and endowment funds to uphold the operational viability and
accessibility of their schools (Baxter, 2012). In addition, existing research is consistent with the
findings above in that the success of subsequent efforts to ensure operational viability and
adequate accessibility for families is dependent upon specific site-based tuition assistance
policies and funding sources. Specifically, existing research indicates that a variety of site-based
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tuition assistance policies have been implemented by Catholic schools in the United States
(James, 2007). Moreover, research has highlighted the essential role that tuition assistance
foundations have played to ensure financial accessibility for families (Litton et al., 2010;
University of Notre Dame, 2009).
Impact and influence of CST and CRSL
The data from this study indicate that the participants view the principles of Catholic
Social Teaching and Culturally Responsive School Leadership as impactful and influential to
their roles as Catholic school leaders. Within the context of the research survey, the participants
specifically reported that the principles of CST and CRSL were very important to their practice
as Catholic school leaders. Moreover, the school leaders broadly cited the principles of CST and
CRSL as influential to their perception and development of tuition assistance policies and
community outreach efforts. Service to the poor and vulnerable was cited as the most influential
principle of CST in relation to the development of tuition assistance policies and community
outreach. In turn, the act of fostering meaningful and sustained engagement with parents and
students was cited as the most influential principle of CRSL in relation to the development of
tuition assistance policies and community outreach.
Such findings are particularly consistent with existing research related to Catholic Social
Teaching. Primarily, the principles of CST are central to the very mission of Catholic schools
and are inherently tied to national standards of effectiveness and service (Ozar & WeitzelO’Neill, 2012). In this regard, the findings above are not surprising. As leaders of Catholic High
Schools, the participants of this study are called to uphold the mission and vision of Catholic
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education. Their sentiment holding the principles of CST as important to their leadership roles is
consistent with this service.
With respect to specific impact, however, scholars have suggested that while many
Catholic schools have broadly championed the principles of CST, the extent to which they put
them into practice is limited (Eick & Ryan, 2014; Scanlan, 2008; Storz & Nestor, 2007). While
the scope of this study is specific to the themes of tuition assistance policies and community
outreach for Latino families, the findings previously mentioned align with existing research. In
particular, the inconsistency of leadership practices as described above, coupled with a
perception that CST is influential, suggests that the leaders who participated in this study face
challenges similar to those described in existing research in their efforts to meaningfully
implement the principles of CST in their practice.
Within the context of semi-structured interviews, however, the participating school
leaders did clearly describe their leadership practices, which align with the principles of Catholic
Social Teaching and Culturally Responsive School Leadership. Specifically, the data from this
study reveal the impact and influence of solidarity and engagement with families in community,
a preferential option for poor and vulnerable, and personal reflection related to a lived experience
with Catholic education. The discussion below includes an overview of these key findings as
they relate to the development of tuition assistance and outreach policies for Latino families.
Solidarity and engagement with students and parents. During their interviews, the
participating principals and directors of marketing consistently described elements of their
leadership practice that evoke the CST tenet of solidarity and the CRSL principle of engagement
with families in community. The tenet of solidarity is tied to the notion of community within
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Catholic schools and the role that school leaders play in building relationships with colleagues,
students, and parents (Massaro, 2011; Mucci, 2015; Storz & Nestor, 2007; USCCB, 2005).
Similarly, the CRSL principle of engagement with parents and students in community involves
creating structures that accommodate the lives of parents, celebrate student identities and
behaviors, and advocate for community-based interests (Khalifa, 2018; Khalifa et al., 2016).
As such, the school leaders who were interviewed in this study shared their belief that
direct and open communication with Latino families is an essential element of their practice as it
relates to tuition assistance and outreach policies. Primarily, the school leaders emphasized the
importance of having proficient Spanish speakers as school representatives. Whether they fill
this role personally or with other staff members, the interviewees noted that establishing a
welcoming environment for Spanish speakers has been an essential component of their
leadership. Additionally, the interviewees highlighted the way their leadership reflects direct
communication with Latino families. For example, the principal of St. Teresa High School
emphasized his direct role in discussing financial aid with every family and subsequently
offering an aid package that is essentially rooted in cooperation with parents. Similarly, the
principal and director of marketing from St. Dominic Savio High School noted that while their
school employs the use of a finance committee to determine the extent of financial aid awarded
to families, their process is collaborative and implemented in such a manner that the unique
experiences and realities of each family are apparent to all involved. By extension, the
interviewees noted that the intersection of parent outreach and the development of tuition
assistance policies does not constitute a formulaic process. Rather, the principals and directors of
outreach stated that it is often difficult to balance a desire to have a systematic approach to
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tuition assistance (given concerns regarding operational viability) with the reality that the needs
and circumstances of each family are inherently unique. In this regard, the school leaders
maintained that their leadership practices have been grounded in a consistent recognition of and
reflection upon the lived experience of parents and students.
These findings align with existing research, which suggests that meaningful engagement
with Latino families must be tied to relationships of trust and mutual respect. More specifically,
scholars have concluded that increased engagement with Latino families is possible with
concerted efforts to emphasize community through the protections of all cultural positionalities,
active participation within cultural life, and an effort to ensure just and equitable access to
resources and institutional support (Corpora & Fraga, 2016; Darder, 2016). Moreover, Corpora
and Fraga (2016) have specifically concluded that Latino parents must be given an opportunity to
engage in dialogue about the financial accessibility of Catholic education for their children.
Within this context, the findings described above provide sample data, which reveal that some
Catholic school leaders are answering the call to meaningfully engage Latino families.
Preferential option for the poor and vulnerable. In addition to solidarity and
engagement with students and parents, the CST tenet calling for a preferential option for the poor
and vulnerable emerged as a prominent theme of the case study interviews. Within the context of
Catholic school, this preferential option calls upon school leaders to assess how school policies
and practices either alleviate or exacerbate poverty, inequality, and injustice (Eick & Ryan, 2014;
Mucci, 2015; Scanlan, 2008; Storz & Nestor, 2007; USCCB, 1995).
As mentioned above, the participating school leaders noted the financial obstacles that
many Latino families encounter as they seek to access a Catholic high school education. In
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response to these manifest financial hardships, the interviewees maintained that their leadership
practices are rooted in supporting families despite any institutional or financial obstacles that
may be present. That is, while they cannot meet 100% of the need of all families, the leaders St.
Teresa and St. Dominic Savio stated that their goal, as a matter of mission and Gospel values, is
to support––to the greatest extent possible––those families for whom Catholic education is
unaffordable. Most prominently, the interviewees stated that this mission is actualized in
practices such as personalizing tuition assistance packages through communication and
collaboration with parents and fellow school leaders. That is, the interview participants
articulated their faith-based leadership with a specific connection to Catholic Social Teaching
and a preferential option for the poor and vulnerable.
These findings are consistent with existing research, which has indicated that the cost of
Catholic education proves to be a barrier for many Latino families (Louie & Holdaway, 2009).
The experiences mentioned above by the interviewees support this conclusion within the current
context of their schools. In addition, existing research has suggested that Latino parents often
feel unsupported in their interaction with Catholic school leaders as a result of their socioeconomic standing (Suhy, 2012). While the findings from this study do not directly address the
perception of Latino parents, they do provide data that demonstrate the how certain school
leaders have been committed to accessibility and supporting Latino families to greatest extent
possible.
Lived experience within Catholic education. The case study participants also
highlighted the impact that personal experience with Catholic education has had on their
professional practice in relation to tuition assistance policies and community outreach efforts.
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This relationship evokes the CRSL principle of critical personal reflection, which prompts school
leaders to engage in reflection to understand the how their own knowledge and assumptions
affect their work and interactions with members of the school community (Khalifa, 2018;
Khalifa et al., 2016). The findings of this study highlight such reflection as they encompass the
participants’ experiences as Catholic school students and parents. In particular, the leaders of St.
Teresa recollected their own experiences as Latino students as well as their personal stories of
immigration and the subsequent financial support and sense of community that they gained from
Catholic schools. In turn, these interviewees noted that this formative experience has instilled a
commitment on their part to serve families whose backgrounds are like their own, especially
with respect to tuition assistance policies and community outreach. In a similar manner, the
principal and director of marketing from St. Dominic Savio High School highlighted their
formative experience as Catholic school parents. Specifically, the interviewees indicated that the
efforts to support their own children in Catholic school has yielded an understanding, not only of
the financial sacrifice required to obtain a Catholic education, but also the value inherent within
it. In this regard, the leaders of St. Dominic Savio High School also indicated that these
experiences have informed their perception of accessibility and engagement with current and
prospective Latino families.
The findings above suggest that a personal connection with Catholic education (either as
a student or parent) influences future practices among Catholic school leaders. While this
emerged as a prominent theme of this study, the existing research related to this topic is limited.
To date, scholars have emphasized the impact of intergenerational continuity among parents in
selecting schools for their children. For example, Sikkink and Schwarz (2018) concluded that
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graduates of private religious schools in the United States are 16 percentage points more likely to
enroll their children in private religious schools than a traditional public school. Within the
context of Catholic schools, the fundamental connection between community and school mission
is likely to account for this trend (Bryk, Lee, & Holland, 1993; Sikkink & Schwarz, 2018).
Unfortunately, such studies do not examine the role that intergenerational continuity plays in
Catholic school leadership. Given the findings above, however, the forces of intergenerational
continuity are seemingly at play within the context of Catholic school leadership formation and
practice.
An examination of existing research does not yield data that specifically address the
manner in which the principles of CRSL have influenced and impacted Catholic school
leadership. However, given the alignment of these principles with those of Catholic Social
Teaching, the discussion above is relevant to the key findings related to Culturally Responsive
School Leadership. That is, it makes sense that the participating school leaders cited the
principles of CRSL as important to their role as Catholic school leaders given the mission of
Catholic education. Moreover, the inconsistency of culturally responsive practices described
above, ultimately suggests a disconnect between leadership values and actual practice.
Demographic trends
In addition to the aggregate findings described above, an analysis of the research data
based on demographic subgroups revealed both a consistency and divergence across the domains
of research inquiry (leadership practices, perspectives of tuition assistance funding, and
impact/influence of CST and CRSL). Within the context of the survey, these subgroups
accounted for the participants’ ethnicities and Spanish-speaking proficiencies, as well as the
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percentage of Latino students who attend their high schools. The ethnicity subgroups consisted
of White and Latino leaders. The Spanish-speaking subgroups consisted of leaders with a basic
and advanced speaking proficiency. Lastly, the enrollment subgroup consisted of those leaders
who served at schools in which the percentage of Latino students was less than 50 and greater
than or equal to 50.
The data broadly revealed a consistency in survey responses related to the perspectives of
tuition assistance funding and the impact and influence of CST and CRSL. Regardless of an
identification with a subgroup, the participating school leaders maintained their moderate
agreement that current sources of tuition assistance have increased the accessibility of their
schools for Latino students. In addition, the participating school leaders––regardless of their
subgroup identification––maintained their agreement that the principles of CST and CRSL have
been very important to their role as Catholic school leaders. Similarly, the school leaders
consistently cited the principles of CST and CRSL as influential to their perception and
development of tuition assistance policies and community outreach efforts, their subgroup
identification notwithstanding.
Alternatively, the survey data revealed a higher frequency of culturally responsive
leadership practices among specific participant subgroups. Latino leaders, leaders with an
advanced Spanish-speaking proficiency, and those who worked at schools in which a majority of
the student body consists of Latino students indicated that they employed culturally responsive
leadership practices with a greater frequency than their colleagues who identified with the other
subgroups. These leadership practices, which address both current and prospective Latino
families, included overseeing bilingual parent meetings, collaborating with Latino parent
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liaisons, facilitating the creation of Spanish translations of school documents, incorporating
culturally responsive imagery on campus, and facilitating interaction with Spanish-speakers.
Within these subgroups, the school leaders reported that they most frequently worked with front
office staff to ensure a welcoming environment for Spanish-speakers.
The case study data also revealed that personal demographic characteristics of the
participating leaders align with the differences in leadership practice. In particular, the leaders of
St. Teresa are Latino Spanish-speakers with immigrant backgrounds and experience as Catholic
school students. The data also indicated they are more frequently and directly engaged with
Latino families. Alternatively, the principal of St. Dominic Savio is White and the director of
marketing is Latina. Neither are Spanish-speakers, nor did they indicate any specific immigrant
background. In addition, both leaders have experience as Catholic school parents, as opposed to
high school students. As mentioned above, their interaction with Latino families regarding
tuition assistance has involved a more formalized, at times indirect, process. In this respect, the
data revealed the presence of these key demographic characteristics and an alignment to different
leadership practices related to tuition assistance and outreach policies.
These findings are consistent with existing research, which has suggested that the
personal identity and experiences of Catholic school leaders impact their relationship with Latino
families. Most prominently, Ospino and Weitzel-O’Neill (2016a), concluded that Catholic school
leaders who speak Spanish fluently or have participated in intercultural competency training
programs are more likely to establish welcoming school environments for Latino families. In
addition, data from this national survey revealed that school leaders who identify as nonHispanic are less intentional and specific in their efforts to create inclusive educational
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environments or Latinos (Ospino and Weitzel-O’Neill, 2016a). The findings of this study
corroborate these conclusions and inform existing research by revealing the extent to which
characteristics of personal identity and experience align with a greater frequency of specific
culturally responsive leadership practices.
Limitations
The limitations of this study primarily rest in the fact that the research design allowed for
self-reported quantitative and qualitative data. The Catholic school leaders who participated in
this study reported on their own practices, which may have affected the way they responded to
either survey or interview questions. To curb the effects of this limitation, this study incorporated
an anonymous survey and confidential interviews.
In addition, this research is limited by a low survey response rate. To compensate for this
possibility, the Archdiocese of Los Angeles (ADLA) was chosen as the study’s context. As one
of the largest dioceses in the country, the sample of participants stood to represent a diversity of
perceptions and experience that would not be present had a smaller context been chosen.
Nevertheless, the survey sample size (N = 22) represented only 44% of all potential participants.
Consequently, the research findings are not generalizable to ADLA leadership at large.
My own positionality as a researcher was also a limitation. I have spent my entire
professional career serving Catholic schools within the Archdiocese of Los Angeles. Over the
course of 15 years, I have worked at two diocesan high schools and have served in multiple
capacities: teacher, director of communications, dean of curriculum, assistant principal of
curriculum and instruction, and vice principal. As a result, my professional network has created a
degree of professional familiarity with the research participants. This functioned as a research
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limitation with respect to the points on self-reported data. That is, the extent to which
participants were either reluctant to be completely forthright with their responses or to craft
socially desirable responses is unclear. To overcome this limitation, both the anonymous survey
and confidential interview protocols were carefully developed and grounded in existing research
surrounding tuition assistance policies, outreach efforts, Catholic Social Teaching, and Culturally
Responsive School Leadership. Consequently, my data collection efforts were focused on
existing research and employed with an attempt to minimize the effect that personal relationships
may have had on survey and interview responses.
I am also a graduate of a Catholic high school in the Archdiocese of Los Angeles.
Consequently, my personal experience as a Latino student has surely informed and perhaps
introduced bias into my interaction with research participants and subsequent analysis of data. As
a result, my positionality has affected my own interest and perspective on this study.
Nevertheless, my creation of the survey and interview protocols were shaped by an existing
research base and specific theoretical frame with the intent of allowing the participant voices to
emerge to the greatest extent possible.
Finally, this research is limited to the perspective and practices of a purposively sampled
group of Catholic school leaders within the Archdiocese of Los Angeles. This study does not
intentionally aim to examine the leadership practices of Catholic elementary school leaders or
high school leaders from other dioceses. Moreover, this study does not aim to quantitatively
examine the perceptions and practices of other Catholic school leaders who are tasked with
community outreach such as school presidents, directors of admission, and directors of
advancement. Nevertheless, this study––while not inclusive of multiple types of school leaders––
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still focuses on those leaders who have a considerable amount of influence on the themes
discussed above. In addition, the inclusion of case study interviews was intended to mitigate the
effects of this limitation by including participants serving in positions other than that of a lead
site-based administrator.
Future Research
Considering the findings and limitations discussed above, several research opportunities
exist. Primarily, future research should aim to gain a broader understanding of leadership
practices with respect to accessibility and engagement for Latino families. The likely way to
achieve this goal is to increase the sample size by expanding future studies to include multiple
dioceses. By extension, this research stands to benefit from an expanded participant pool. Future
inquiry should include the quantitative study of Catholic school leaders who serve in a variety of
positions including elementary school principals, school presidents, and directors of marketing
and outreach. Such research stands to be particularly relevant to Catholic elementary schools,
which have collectively experienced a greater decline in enrollment than Catholic secondary
schools. Given an analysis of enrollment trends over the last decade (2009-2019), Catholic
elementary/middle schools have experienced a 27.5% decline in the 12 urban dioceses across the
United States and 19.4% in the rest of the country (McDonald & Schultz, 2019). These
demographic trends represent an opportunity for researchers to explore the role that Culturally
Responsive School Leadership, tuition assistance policies, and community outreach have played
in elementary school enrollment declines.
The aim of such research should also be a degree of generalizability to Catholic school
leadership, either within specific dioceses or among demographic grouping variables. In this
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sense, a high survey response rate will allow for future analysis of statistical significance, which
is not present in the current study. Potential research designs would therefore include statistical
analyses to determine if any statistically significant leadership trends are present among larger
samples of the demographic subgroups included in this study.
Lastly, the existing research base would be enriched by expanding the case studies to
include interviews with students and parents. The semi-structured interviews in the current study
highlighted the perspectives and practices of Catholic school leaders regarding their engagement
with Latino families. While these participant voices are necessary to study themes of
accessibility and engagement, the inclusion of parent and student experiences stand to reveal an
even more thorough portrait of culturally responsive leadership practices. By extension, future
research stands to benefit from an examination of the extent to which parent/student
undocumented immigration status has impacted tuition assistance policies and community
outreach within Catholic schools.
Implications
In addition to future research opportunities, several implications emerge from the current
study. The discussion below provides an overview these implications with respect to theory,
practice, and policy.
Theoretical Implications
Ultimately, the findings of this study indicate an alignment between the tenets of Catholic
Social Teaching (CST) and Culturally Responsive School Leadership (CRSL). As they relate to
leadership practices that address tuition assistance and community outreach efforts, the data most
prominently indicate that there is a specific connection between the CST tenet of solidarity and

125

the CRSL principle of engagement with students and parents in community. In their responses to
the survey and interview protocols, the research participants noted that these themes have a
similar impact and influence on leadership practice. Moreover, a preferential option for the poor
(CST) and critical personal reflection (CRSL) constituted additional themes, which emerged
from the data analysis. Figure 1 below provides a visual representation of this theoretical
alignment. As revealed in the data, the following principles of CST and CRSL emerged as
interconnected and influential on leadership practice.

Figure 1. Theoretical alignment between CST and CRSL
This analysis ultimately suggested that while the tenets of Catholic Social Teaching are
more commonly known among Catholic school leaders, the principles of Culturally Responsive
School Leadership may serve as a meaningful additional framework to inform leadership
development and practice. The tenets of Catholic Social Teaching are tied to the mission of
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Catholic education and therefore inform, in part, the discussion surrounding Catholic school
leadership. Given the alignment present in this study, however, future research regarding
Catholic school leadership stands to benefit from a rich research base related to the impact and
effect of Culturally Responsive School Leadership.
Implications for Practice
The findings of this research study also revealed a series of implications for practice.
Primarily, the data demonstrate a disconnect between leadership perceptions regarding the
impact and influence of CST/CRSL and actual practices that address Latino families with respect
to accessibility and engagement. While the participants of this study noted their belief that CST
and CRSL were influential, their self-reported leadership practices were not fully aligned with
this perception. As such, practitioners in the field of Catholic education are tasked with bridging
this divide between theory and practice.
In addition, the findings of this study revealed that school context and demographics
present different realities for Catholic school leaders, parents, and students. Even within the
context of a single Archdiocese, the findings of this study suggest that Catholic high schools are
not uniform institutions and the differences among them do affect the tuition assistance and
outreach efforts that are ultimately implemented by school leaders. That is, while individual
family conferences and financial aid committees emerged as two prominent models to increase
the accessibility of Catholic high school for Latino families, the use of one practice versus
another is likely dependent upon the school context, size, and demographic make-up.
Consequently, Catholic school leaders should be cognizant of these differences and committed to
collaborating to determine the best way to serve their communities.
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This research also suggested that personal experience with Catholic education––either as
a student or parent––informed the practices of Catholic school leaders. The research participants
noted that this intergenerational continuity has shaped the way they interact with Latino families
to uphold accessibility and engagement. Consequently, this topic is worthy of further exploration
as it relates to the existing practices of leadership formation and community outreach.
Lastly, local and national demographic trends rendered these implications particularly
timely and relevant. From 2010-2017, Latino students made up 46% of all pupils enrolled in
Catholic elementary and high schools within the Archdiocese of Los Angeles. As of 2019, Latino
students accounted for 17.8% of all students enrolled in Catholic schools nationally (McDonald
& Schultz, 2019). As of 2016, more than 40% of all Catholics in the United States identified as
Hispanic/Latino. More significantly, young Latinos made up 60% of all Catholics under the age
of 18 in the United States (Ospino & Weitzel-O’Neilll, 2016a).
Given this context, Catholic school leaders must be mindful and intentional in how they
foster relationships with their school communities, particularly Latino families. Within the
context of the Archdiocese of Los Angeles, Latino families already represent a prominent and
sizable group of stakeholders. Nationally, the growing number of young Latino Catholics
represents an opportunity to increase Catholic school enrollment, but to address these Latino
students and their parents without a focus on inclusivity is contradictory to the mission and
vision of Catholic schools. Consequently, Culturally Responsive School Leadership, particularly
with respect to tuition assistance and outreach, stands to benefit an increasingly large percentage
of Catholic school families while also upholding the principles of social justice that are
foundational to Catholic education.
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Policy Implications
Lastly, this research highlighted the concern among leaders related to the sustainability of
current tuition assistance funding practices and the future of Catholic schools. Both quantitative
and qualitative data revealed the perception that current tuition assistance funds are insufficient
to meet the needs of all families. By extension, this study sheds light on the question of longterm sustainability regarding the financial accessibility of Catholic secondary education. More
specifically, this research indicates the need to examine current and potential diocesan and
regional structures that facilitate collaboration among Catholic school leaders to ensure equitable
and just tuition assistance and community outreach policies.
Recommendations
The purpose of this research study was to examine the leadership practices of Catholic
secondary school leaders in relation to the development of tuition assistance policies and
community outreach efforts for Latino families. The findings suggest that Catholic school
leaders within the Archdiocese of Los Angeles are committed in mission to ensuring the
accessibility of Catholic secondary education for Latino families. Similarly, these school leaders
uphold the principles of meaningful and sustained engagement with the families that they serve.
Given the implications cited above, however, Catholic school leaders are tasked with more
consistently implementing culturally responsive practices to support Latino families.
Consequently, the findings of this study have informed the following recommendations for
diocesan-level educational leaders as well as Catholic high school leaders within the Archdiocese
of Los Angeles.
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Archdiocesan (ADLA) Leaders:
1. Analyze the diversity of Catholic high schools (regarding geographic context and
demographics) within the archdiocese and examine the effect that this diversity has
on current tuition assistance and outreach practices.
2. Explore and examine the impact that intergenerational continuity among school
leaders has on the implementation of tuition assistance and outreach policies.
3. Provide professional development for school leaders regarding the principles of
Culturally Responsive School Leadership and their alignment to the mission of
Catholic education.
4. Explore tuition assistance and outreach strategies utilized in other dioceses to increase
accessibility and engagement among Latino families (e.g., interschool consortiums,
uniform tuition assistance and tuition rates, Madrinas model).
5. Develop tuition assistance and community outreach professional learning
communities consisting of Catholic school leaders to collaborate on the following:
a. identify, develop, and share policies and opportunities to increase tuition
assistance funding and alleviate concerns related to inter-diocesan school
competition and operational viability;
b. identify and share best practices regarding tuition assistance and outreach
practices that specifically address Latino families;
c. develop and implement consistent tuition assistance and outreach policies
across the archdiocese and among demographically similar high schools.
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Catholic High School Leaders:
1. Continue to develop and foster opportunities to engage Latino families in a culturally
responsive manner (e.g., incorporating culturally responsive imagery throughout
campus, overseeing the celebration of important Latino cultural events, working with
staff and faculty to ensure a welcoming school environment for Spanish-speakers).
2. Cultivate opportunities to partner with Spanish-speaking parents in order to engage
Latino families.
3. Facilitate the implementation of bilingual (English and Spanish) parent meetings for
Latino families.
4. Oversee the creation of Spanish translation of school documents (e.g., school
applications, financial aid forms).
5. Collaborate with faculty and staff to incorporate Spanish into school Masses.
6. Develop and implement policies to ensure that current and prospective Latino
families are engaged with an equitable degree of cultural responsiveness.
7. Provide professional development for faculty and staff members regarding the
principles of Culturally Responsive School Leadership and their alignment to the
mission of Catholic education.
Conclusion
When one considers the history of Catholic education in the United States, it is clear
that a commitment to serve marginalized communities is prominent. The first Catholic
schools emerged in the mid-19th century within working-class neighborhoods consisting
mainly of Italian, Irish, and Polish immigrants. More recently, shifting demographic trends,
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especially in urban centers, has resulted in an increase in the number of students of color,
especially Latino students, who are enrolled in Catholic schools. And while national trends
reveal that Catholic schools have experienced steady enrollment declines, which have
brought into question the long-term financial viability of many Catholic schools, the
historical mission of the Catholic education still requires school leaders to uphold principles
of inclusivity.
Given this context, this study was intended to illuminate leadership practices that
strengthen dialogue between Catholic school leaders and Latino families. Moreover, it is my
hope that this study sheds light on the way that culturally responsive tuition assistance and
outreach policies can increase the accessibility of Catholic high schools, not only within the
Archdiocese of Los Angeles, but also in dioceses across the nation. Of course, Culturally
Responsive School Leadership stands to benefit all families who seek to obtain a Catholic
education, but it holds specific promise for the increasingly large number of Latino students
who are members of our school communities.
As a Latino, Catholic school leader who is committed to the future success of our
schools, I approached this research as one who already embraced Catholic Social Teaching
and Culturally Responsive School Leadership in principle. After the untold hours of
reflection, analysis, and writing required to complete this study, my initial beliefs have now
grown into much stronger and informed convictions. More specifically, the findings of this
study suggest an alignment between Culturally Responsive School Leadership and Catholic
Social Teaching, which ultimately serves as an opportunity for Catholic school leaders to be
transformative and make real sustainable changes to improve the Catholic school experience
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for all, especially the marginalized. Therefore, I respectfully offer this research as a
beginning, not an end. I look forward the continued work and research that my colleagues are
likely to complete in the name of expanding Culturally Responsive School Leadership in
Catholic schools. Moreover, the findings above serve as a renewed call to action: that current
and future Catholic school leaders may be ever mindful of their work, which is firmly rooted
in a tradition of service for all.
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APPENDIX A
SURVEY INSTRUMENT
Thank you for taking the time to complete this survey.
You will be asked questions about your experience and perceptions as a Catholic school leader regarding
tuition assistance policies and community outreach efforts as they relate to Latino families. You will also
be asked questions regarding the principles of Catholic social teaching and culturally responsive
leadership behaviors and the impact they may have on your leadership perceptions and practice.
This is a completely anonymous and confidential survey. Please complete this survey by June 30, 2018.
Your honest answers are appreciated.

The following questions ask about your background.
What is your gender?

What is your ethnicity?

Please indicate your age in numeric form
(i.e., 30).

___ Male

___ Female

___ White/Caucasian

___ African-American

___ Hispanic/Latino

___ Asian

___ Pacific Islander

___ Middle Eastern

___ Multi-Racial

___ Other

(Open Ended)

___ Principal
What is your current job title?

___ Decline to State

___ Head of School
___ Other (Open Ended)

How many years have you served in your
current administrative position? Please enter in
numeric form (i.e, 5).

(Open Ended)

In total, how many years of experience do you
have as a Catholic school lead administrator?
Please enter in numeric form (i.e., 8).

(Open Ended)

In total, how many years of experience do you
have as a Catholic school educator? Please enter
in numeric form (i.e., 15).

(Open Ended)
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___ Chief Academic Officer

How would you rate your Spanish speaking proficiency?
●

No Proficiency: Oral production is limited to occasional isolated words.

●

Elementary Proficiency: Able to maintain very simple face-to-face conversations on familiar
topics.

●

Limited Working Proficiency: Able to satisfy routine social demands and limited work
requirements; can handle routine work-related interactions that are limited in scope.

●

General Professional Proficiency: Able to speak the language with sufficient structural
accuracy and vocabulary to participate effectively in most formal and informal conversations in
practical, social and professional topics.

●

Advanced Professional Proficiency: Able to use the language fluently and accurately on all
levels normally pertinent to professional needs; language usage and ability to function are fully
successful.

●

Functionally Native Proficiency: Speaking proficiency is functionally equivalent to that of a
highly articulate well-educated native speaker and reflects the cultural standards of the country
where the language is natively spoken.

The following questions ask about your current school. Select the choice, or respond, in a
manner that best describes the school where you currently serve as a Catholic school leader.
___ Archdiocesan

____ Parish

Governance:
___ Private/Independent
Student Body:

___ Co-Educational

What is the zip code for your current school?

(Open Ended)

What is the percentage of Latino students in
relation to your school’s total enrollment?

(Open Ended)
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____ Single-Sex

The following question asks about how you view yourself as a Catholic school leader.
To what extent are the following principles and responsibilities important to your practice as a
Catholic school leader?
Not at all
important

Slightly
Important

Overseeing the development of
curriculum and instruction to foster
academic excellence.
Developing meaningful and
valuable extracurricular
opportunities for students.
Respecting the life and dignity of all
human persons regardless of their
race, color, and ethnicity.
Serving the poor and vulnerable.
Ensuring the operational vitality of
my school through the principles of
material stewardship.
Upholding solidarity and
community.
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Moderately
Important

Very
Important

Extremely
Important

The following question asks about your view of cultural influences on Catholic school
leadership.
To what extent are the following behaviors important to your practice as a Catholic school
leader?
Not at all
important

Slightly
Important

Personal reflection on the cultural
responsiveness of my school’s
policies and procedures.
Development of teacher capacities
for culturally responsive pedagogy
Identifying and cultivating
opportunities to support the cultural
identities and perspectives of
students and parents.
Fostering meaningful and sustained
engagement with parents and
students.
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Moderately
Important

Very
Important

Extremely
Important

The following statements refer to leadership practices that address current Latino families.
For each of the statements, select one choice that corresponds to how frequently you engage in
the given leadership practice.
Never

Rarely

Occasionally

Frequently

Very
Frequently

I oversee the professional
development of faculty and
staff regarding the unique needs
of Latino students.
I oversee bilingual (English &
Spanish) parent meetings for
Latino families.
I collaborate with a dedicated
network of Latino parents to
serve as liaisons, ambassadors,
and/or translators between my
school and current Latino
families.
I work with front-office staff to
establish a welcoming
environment for Spanish
speakers.
I work with faculty and staff to
ensure the incorporation of
Spanish into school Masses
(e.g., songs, responses, general
intercessions.)
I oversee the celebration of
important Latino cultural
events (e.g., Dia de Los
Muertos, May Crowning, Las
Posadas, Dia de los Reyes
Magos, Dia de los Ninos).
I work with faculty and staff to
incorporate culturally
responsive imagery throughout
campus (e.g., images/statues of
Our Lady of Guadalupe).

Are there any additional ways in which you engage current Latino families as a Catholic school
leader? (Open-Ended)
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The following statements refer to leadership practices that address prospective Latino families.
For each of the statements, select one choice that corresponds to how frequently you engage in
the given leadership practice.
Never

Rarely

Occasionally

Frequently

Very
Frequently

I oversee the creation of
Spanish-language versions of
all applications, registration
forms, financial aid forms,
and/or emergency contact
forms.
I oversee bilingual (English &
Spanish) parent meetings for
Latino families.
I collaborate with a dedicated
network of Latino parents to
serve as liaisons, ambassadors,
and/or translators between my
school and current Latino
families.
I work with front-office staff to
establish a welcoming
environment for Spanish
speakers.
I attend (or designate staff
members to attend) Spanish
Masses to answer questions,
distribute marketing materials,
and/or speak with prospective
families after Mass.
I facilitate collaboration with
local pastors, parish staff and/or
directors of religious education
regarding policies and practices
for Latino outreach and
education
I am in communication with
local charter schools regarding
policies and practices for
Latino outreach and education.

Are there any additional ways in which you engage prospective Latino families as a Catholic
school leader? (Open-Ended)
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For each of the following statements, select one choice that corresponds to your level of
agreement/disagreement for both Tuition Assistance Policies AND Marketing and Community
Outreach Practices.
Tuition Assistance Policies
Strongly
Disagree

Somewhat
Disagree

Neither
agree nor
disagree

Somewhat
Agree

Respect for the life
and dignity of all
human persons has
influenced my
perception and
development of. . .
Service to the poor
and vulnerable has
influenced my
perception and
development of. . .
The principle of
solidarity and
community has
influenced my
perception and
development of. . .
Personal reflection
on the cultural
responsiveness of my
school’s policies and
procedures has
influenced my
perception and
development of. . .
The development of
teacher capacities for
culturally responsive
pedagogy has
influenced my
perception and
development of. . .
Identifying and
cultivating
opportunities to
support the cultural
identities and
perspectives of
students and parents
has influenced my
perception and
development of. . .
Fostering meaningful
and sustained
engagement with
parents and students
has influenced my
perception and
development of. . .
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Marketing and Community Outreach
Strongly
Agree

Strongly
Disagree

Somewhat
Disagree

Neither
agree nor
disagree

Somewhat
Agree

Strongly
Agree

The following statements refer to tuition assistance for current Latino families.
For each of the following statements, select one choice that corresponds to your level of
agreement/disagreement.
Strongly
Disagree

Somewhat
Disagree

My school has sufficient tuition
assistance funds to meet the needs
of all current Latino families.
Funds from tuition assistance
foundations (e.g., Catholic
Education Foundation) significantly
increase the accessibility of my
school for current Latino families.
Funds from private scholarships
significantly increase the
accessibility of my school for
current Latino families.
Site-based funds (endowment,
school scholarships), increase the
accessibility of my school for
current Latino families
Site-based tuition assistance policies
(e.g., negotiated tuition rates)
increase the accessibility of my
school for current Latino families.
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Neither
agree nor
disagree

Somewhat
Agree

Strongly
Agree

The following statements refer to tuition assistance for prospective Latino families.
For each of the following statements, select one choice that corresponds to your level of
agreement/disagreement.
Strongly
Disagree

Somewhat
Disagree

My school has sufficient tuition
assistance funds to meet the needs
of all prospective Latino families.
Funds from tuition assistance
foundations (e.g., Catholic
Education Foundation) significantly
increase the accessibility of my
school for prospective Latino
families.
Funds from private scholarships
significantly increase the
accessibility of my school for
prospective Latino families.
Site-based funds (endowment,
school scholarships), increase the
accessibility of my school for
prospective Latino families
Site-based tuition assistance policies
(e.g., negotiated tuition rates)
increase the accessibility of my
school for prospective Latino
families.
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Neither
agree nor
disagree

Somewhat
Agree

Strongly
Agree

APPENDIX B
INTERVIEW PROTOCOL
● What forms of tuition assistance are currently available for your prospective and current
families?
● How do families obtain this tuition assistance?
● What strengths currently exist within your school’s tuition assistance policies and
procedures?
● Do any challenges exist within your school’s tuition assistance policies and procedures?
● How are the tuition assistance policies and procedures developed at your school?
● What role do you play in the development and implementation of tuition assistance
policies?
● Do you find that Latino families engage tuition assistance policies the same, less, more
than other families?
● In your experience, have Latino families demonstrated any unique concerns and/or needs
regarding tuition assistance and/or financial accessibility?
● What marketing and/or community outreach efforts does your school utilize in order to
engage potential students and families?
● What strengths currently exist within your school’s marketing and/or community
outreach efforts?
● Do any challenges exist within your school’s marketing and/or community outreach
efforts?
● How are the marketing and/or community outreach policies and procedures developed at
your school?
● What role do you play in the development and implementation of marketing and
community outreach efforts?
● In what ways do you see Latino families engaged at your school?
● Do you find that Latino families are engaged in your school community the same, less,
more than other families?
● In your experience, have Latino families demonstrated any unique concerns and/or needs
regarding their engagement and participation within the school community?
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